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W
elcome to Impact: NFER’s research news for schools, my first issue as editor.

Much recent media attention has centred on the Big Society and the role

young people can have in their local communities. This edition features 

articles which focus on this theme and report on the results of recent national and 

international work we have carried out looking at how young people engage with their

communities and examining their views on issues such as immigration and equality.

Other work in this area involved the evaluation of a scheme which aims to encourage

links between schools and the effect it has had on pupils’ engagement with and under-

standing of other young people outside of their immediate environment.

In another article the theme of civic knowledge and participation continues with a

report on one of our recent international comparative studies. The International Civic

and Citizenship Education Survey shows how the knowledge and understanding of  Eng-

lish pupils compares with their European counterparts on a number of issues relating to

the European Union and its policies.

The international theme of this edition carries on with a piece discussing the out-

comes of the PISA survey and looking at the facts behind some of the headlines that 

appeared when the report was released.

Closer to home, our researchers also discuss the results of work covering  themes

ranging from the use of a US style aptitude test for UK university entrance, through to

the benefits and difficulties of learning outside of the classroom.

Impact is available online as a free download from the NFER website, www.nfer.ac.uk,

where you can also find more details on the reports mentioned in this and previous 

issues, as well as other past and current projects.

I hope you'll find the articles in Impact interesting and informative; if you have any

comments or suggestions for future editions please get in touch.

Allie Chownsmith, Editor

a.chownsmith@nfer.ac.uk

www.nfer.ac.uk/impact
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Research engaged
school/college award

NFER, supported by the NUT, IfL, LSIS, National

College and Education Journal, offers schools and

colleges an award to acknowledge the efforts they

have made in using research to improve teaching and

learning. Gain recognition for your school or college

from a leading research organisation and be acknowledged for your

commitment to undertaking research. This is an award for groups only

and all schools and colleges are eligible to apply.

Simply visit www.nfer.ac.uk/research-

engaged-award for more information

and to apply.
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R
ecent NFER research has explored

what aspects of a young person’s

life are associated with them being

more likely to state that they are happy.

Analysis was based on the responses of

over 32,000 young people aged between

10 and 15 to the Tellus4 survey that was

conducted in autumn 2009.

The things most associated with an in-

creased chance of a young person feeling

happy were:

• Feeling able to talk to parents when

something worried them

• Having one or more good friends

• Not being bullied

• Not often feeling worried about parents

or family

• Often sitting down to have a meal with

the people they live with

• Being a boy

• Being pre-teenage.

The results of the survey also showed that

some things which might

have been thought to cause

young people to worry, do

not appear to have a consid-

erable effect on their happi-

ness. One such aspect was

poverty, (measured either by

eligibility for free school

meals or by the level of dep-

rivation in the areas where

young people live), where, once other fac-

tors were allowed for, no significant associ-

ation was found.

It is clear from these results that the

quality of relationships in a young person’s

life are far more important in determining

their chances of being happy than their

level of material wealth. In particular, se-

cure relationships between young people

and their parents including

a sense that they are able to

discuss problems are cru-

cial. Spending time together

such as during mealtimes is

also very important. Since

conducting this research,

these broad findings have

been confirmed from an in-

dependent source by aca-

demics working on the Understanding

Society survey.

Further information

www.nfer.ac.uk/publications/99910/

the quality of the

relationships in a young

person’s life are far

more important in

determining their

chances of being happy

than their level of

material wealth

Reasons to 
be cheerful: 

Being a 12-year 
old boy who 
eats dinner 

with his 
family

Tom Benton
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O
ver recent decades there has

been a huge increase in the num-

ber of students going into higher

education (HE). For universities, selecting

the best candidates, whilst at the same

time creating fair access for all, can be a

daunting task, particularly with an increas-

ing number of students achieving the high-

est A level grades.

From 2005 to 2010, the NFER examined

the potential use of a general university ad-

missions test by tracking the

progress of over 8000 young

people who had agreed to

take the SAT Reasoning Test
TM

in 2005, during their final A

level year. There was consid-

erable variation in the SAT®

scores of HE applicants with

similar A level attainment,

particularly amongst high ability students.

It was hoped that if students with high SAT®

scores generally achieved better degrees

than those with low SAT® scores and vice

versa, the SAT® test might provide useful

additional information for HE admissions

departments.

The research was completed in 2010

with the analysis of the university degrees

of approximately 2800 of the original 8000

students, who had graduated in 2009 after

three-year courses.

The results of the research show that:

• The SAT® has some power to predict

how students are likely to perform in

HE. However, for students with GCSE

and A levels results, the SAT® adds very

little additional information (even for

the most able applicants with three or

more A grades at A level). 

• More importantly, there is no evidence

that the SAT® identifies students with

the potential to benefit from HE whose

ability is not adequately reflected in

their prior attainment because of their

disadvantaged circumstances.

Although the SAT® will not help to identify

young people who will do well at university,

this ‘negative’ finding is evidence-based

and therefore as important as a ‘positive’

result may have been. It shows that it is not

sufficient for a test merely to

differentiate between appli-

cants in terms of test scores;

admissions tests or other

measures should only be

used if they are reliable and

valid predictors of HE per-

formance.

Other findings emerged

about the relationships between students’

backgrounds, attainment and HE participa-

tion and performance.

• Girls were more likely to be in HE than

boys with similar GCSE and A level results,

yet girls tended to be on courses with

lower entry requirements (courses at less

selective1 universities) than would be ex-

pected from their prior attainment. 

• Students from high-performing schools,

students from independent schools,

Asian students and students learning Eng-

lish as an additional language (EAL) were

also more likely to achieve places on

courses with high entry requirements. 

• Average A level points score was the

best predictor of HE participation and

degree class, followed by average GCSE

points score; both together gave the

best prediction of performance.

• Boys were neither more likely, nor less

likely, to do better at university than girls

with the same prior attainment. 

• Students from comprehensive schools

generally achieved higher classes of de-

gree than students with similar attain-

ment from grammar and independent

schools. 

• High ability students from schools with

high numbers of students going into HE

tended to do better than similar stu-

dents from schools with poor progres-

sion rates.

Although not the original focus of the re-

search, the findings relating to school type

and school progression rates indicate that

prior educational context has a significant

impact on degree performance. This is an

important issue for schools, colleges, higher

education institutions and policy makers

that would benefit from more research.

Further information

www.bis.gov.uk/assets/biscore/higher-

education/docs/u/10-1321-use-of-

aptitude-test-university-entrance-validity-

study.pdf

http://professionals.collegeboard.com/

testing/sat-reasoning

1 Selective universities are generally 

prestigious institutions where the

demand for places exceeds the supply

and admissions staff must make choices

between applicants. Due to the

competition for places, entry

requirements are generally higher than

those of non-selective universities.

Can a university
aptitude test predict
degree success?
Catherine Kirkup

Girls were more likely 

to be in HE than boys

with similar GCSE and 

A level results, yet girls

tended to be on courses

with lower entry

requirements
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What’s in progress at NFER?

Creative Partnerships
impact on attainment
and attendance

Allie Chownsmith

The Creating Citizenship Communities project

is funded by the Esmée Fairbairn Foundation

and is being conducted by NFER and the Uni-

versity of York. The aims of the project are to

identify current thinking and practice in

schools in relation to community cohesion;

explore young people’s perceptions and prac-

tice; and encourage partnerships to be estab-

lished between professionals and others.

The research will help the Esmée Fairbairn

Foundation to:

• find out about community cohesion activ-

ities in schools, and how they contribute

to students’ understanding and practice

• understand how students characterise

community cohesion and what range of

community activities they are involved in

within and beyond school

• produce a wide range of resources for new

approaches to learning.

Creative Partnerships is a national creative

learning programme, designed to develop

the skills of young people across England,

raise their aspirations and achievements, and

open up more opportunities for their futures.

NFER have been commissioned by Creativity,

Culture and Education to establish how the

performance of schools and pupils involved

in Creative Partnerships compares with that

of similar schools and pupils which have not

been involved. Data on pupil attendance in

Creative Partnerships Schools will be com-

pared with data on attainment and atten-

dance from the National Pupil Database,

taking key pupil and school characteristics

into account. The results from this study will

help us to understand the potential of Cre-

ative Partnerships to contribute to key out-

comes for pupils: attainment and attendance. 

Whilst Creative Partnerships is due to fin-

ish in 2011, it is hoped that this evaluation

will make the potential of such work clear

and that this will have an impact on future

arts development.

Community cohesion through 
new approaches to learning
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Research tool-kit: the how to guide from
practical research for education, volume 1
Research tool-kit gives you the knowledge and skills to carry

out your own research. The text is written in accessible

language with illustrative examples and is more digestible than

a weighty text book on research methods. If you’re thinking

about doing your own research, this book will help you every

step of the way. Volume 1 of the tool-kit covers:

•   planning your research project 

•   an introduction to sampling 

•   using the right questions in research 

•   how to search for literature 

•   what to do with the results of your literature search 

•   how to gather evidence of pupil work.

£7.00 + p&p

Research tool-kit: the how to guide from
practical research for education, volume 2
Based on the success of the first tool-kit, NFER is pleased to

announce a second book in the series. Volume 2 of the tool-

kit will help you to use appreciative inquiry, audience

response systems and focus groups in research as well as

looking at:

•   using the internet to find research

•   how to write up your research

•   understanding statistics

•   the top research websites for teachers.

£7.00 + p&p

Action research: making a 
difference in education
Practitioner research done with the aim of gaining better

understanding and making improvements to practice can be

extremely powerful and rewarding. This collection of articles is

an inspiring call to action – and proves action research really

does work and is a valuable part of continuing professional

development.

£8.00 + p&p

Assessment for learning: literacy 
Assessment for learning: literacy is an innovative, dual purpose

resource pack for key stage 2 teachers and pupils. Whilst

providing tailored resources for teaching literacy, these

materials are also designed to develop peer assessment skills

and embed Assessment for Learning strategies into primary

classrooms. Packs provide full-colour reading booklets, literacy

activities, a selection of activities specifically designed to

promote and develop aspects of Assessment for Learning

practice, step-by-step guidance on how to implement

the powerful ideas of Assessment for Learning

research in the classroom, CD-ROM, PowerPoint

presentation for staff training and pre-planned

lessons.

Packs are £25 each + p&p

C
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10% discount
when you order any of these 
resources by quoting code: 
IMP05.

Call NOW on 
01753 637002, email
book.sales@nfer.ac.uk or visit
www.nfer.ac.uk/publications.

Call us on

01753 637002
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S
chools thrive on effective usage of

data.  It can tell them what level

their pupils are achieving and how

to support them in moving forward.  It can

provide insights into the wellbeing of

pupils, and how parents feel about schools.

It can also be used to tell stakeholders

about the performance of a school.  Yet

many schools struggle to turn the data they

collect into information they can use.

There are many different types of data

that can be used to influence school policy,

but two are fundamental – understanding

how children are performing and gaining

insights into their wellbeing.  However,

these raise two issues – firstly, how to get

the information, and secondly how to inter-

pret the data.

There are many ways schools use to get

and analyse assessment data, including

RAISEonline, bought-in assessments and

teacher assessment.  All of these ap-

proaches have differing strengths and

weaknesses – but the key point with any as-

sessment is what you use the data for.  The

output of any assessment can be used both

formatively and summatively – however

the main issues around using a “test” for-

matively are timely receipt of data 

(i.e. speed of marking) and ease of analysis

of data.  

Collecting data to help in understanding

pupils’ and parents’ attitudes to a school is

also important. Currently this data is re-

quired for the Self Evaluation Forms, but

should also form the basis of school plan-

ning – perceived issues can be addressed

and strengths built upon.  Many schools

gather this data using questionnaires they

Data in Schools
Jon Williamson
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develop internally, however there are ap-

proaches available on the market that en-

able schools to compare their performance

against national norms.

In order to help schools address these is-

sues, NFER for Schools has used its experi-

ence in data gathering and interpretation to

develop tools specifically targeted at these

areas.  We believe that data is crucial to

planned school improvement.  We support

schools with their assessment data by both

helping them make efficient use of the

Qualifications and Curriculum Development

Agency optional tests, through the  analysis

and marking service and by providing the

formative assessment service to help

schools identify issues with individual pupils

and understand what to do to help them

progress.  Similarly, our Pupils and Parent

attitudinal surveys (PPS) help schools to un-

derstand how they are perceived.

There is much data available within

schools, and much time is spent collecting

it.  Services which support schools in col-

lecting and interpreting that data can help

schools focus on the right areas to drive im-

provements, and also to identify whether

interventions have been successful.

Further information

To understand how NFER for Schools can

help you with your data requirements

please visit: www.nfer.ac.uk/schools

NFER’s journal Practical Research

for Education will no longer be

published, but the archive of

articles is now available free of

charge at www.pre-online.co.uk

PRE Online is designed for everyone

interested in finding out about

the practical applications of re-

search into education. It is 

especially useful for teachers,

head teachers and education

students and provides elec-

tronic access to a wide se-

lection of research projects,

many of which can be 

applied in any school.

Articles emphasise the

practical applications of

research that has taken

place both in and out-

side of the classroom

and provides case study exam-

ples of how the findings are 

being used. Articles are arranged

alphabetically and you can also

search by keyword. To check if the

article is of interest to you, just 

view the summary. If you would

then like to read it, follow the in-

structions to enter it into your 'brief-

case' and it will be emailed to you as

a Word document.

FREE access 
to pre-online

www.pre-online.co.uk
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I
n the last edition of Impact we reported

the concerns of Dr Mark Spencer from

the Natural History Museum about a

spiralling lack of engagement of teachers

and pupils with the natural world and how

concerns about health and safety may be

restricting children’s access to learning op-

portunities outside the classroom. Subse-

quently, Lord Young’s review of health and

safety laws, Common Sense Common

Safety, has been published. In this article

we consider the review’s recommendations

on school trips. We also report on an inter-

view with the Council for Learning Outside

the Classroom (CLOtC) about their initia-

tives to address teachers’ concerns regard-

ing health and safety on school trips and on

some reflections from TV gardener Alan

Titchmarsh on his commitment to encour-

aging gardening in schools. 

Lord Young described a ‘climate of fear’

permeating the workplace, schools, volun-

tary, sporting and cultural activities in rela-

tion to health and safety that has arisen

from a cocktail of media reporting, a grow-

ing compensation claims industry and the

actions of some over zealous health and

safety consultants. His report advocates a

common sense approach not just to com-

pensation but to every day decisions. On

school trips, he highlighted excessive bu-

reaucracy that is disproportionate to the

Common sense and a 
celebrity gardener 
Joanne Kelly and Karen Lewis
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role it plays in reducing the risk of accidents

but ‘merely serves as a deterrent and an ex-

cuse to do nothing’. In consequence, Lord

Young felt that children are potentially

missing out on vital education. His report

recommends:

• Simplifying the process that schools un-

dertake before taking children on trips. 

• Introducing a single consent form cover-

ing all activities a child may undertake

during their time at a school. 

The Government has accepted all Lord

Young’s recommendations. In response, the

Department for Education acknowledged

that its guidance on health and safety for

schools was unduly complex and, at 150

pages, too long. Revised guidance is due to

be published in late spring and the Depart-

ment will be consulting stakeholders on the

development of a generic consent form.

Elaine Skates from CLOtC welcomed the

reduction in red tape recommended by

Lord Young. The Council is a charity that

promotes and champions LOtC. Over 700

venues providing learning opportunities for

schools now hold the Council’s Quality

Badge which was introduced to provide as-

surance for teachers regarding the safety

and quality of the educational provision at

accredited venues. In addition, CLOtC pro-

vides online guidance to teachers to help

plan and implement visits. These initiatives

have enabled staff to overcome perceived

barriers to undertaking LOtC and provided

tangible help in cutting the bureaucracy as-

sociated with planning visits. Echoing the

findings in Common Sense Common Safety,

Elaine felt that health and safety can be an

excuse in some schools for not undertaking

LOtC. In schools where the importance of

LOtC is recognised the approach is different

and typically one of ‘where there is a will

there is a way’. 

A range of organisations and individuals

are involved in championing the benefits

and importance of LOtC, including gardener

and presenter Alan Titchmarsh. Alan told us

how gardening had helped him to ‘find his

feet’ as a child and, in turn, how he wanted

to give other children the chance to enjoy

the great outdoors, rather than it feeling re-

mote and intimidating. He and his wife ran

a small charity, Alan Titchmarsh’s Gardens

for Schools, from their kitchen table for

about eight years, awarding grants to pri-

mary schools to enable them to construct

gardens for pupils. His charity funded about

300 gardens and is now administered by

the Royal Horticultural Society as part of its

campaign for school gardening. He con-

cluded, ‘For too long our children have

been wrapped in cotton wool; it is time we

gave them the chance to be up close

and personal with nature

for their own good and that of

our countryside’.

Further information

CLOtC’s guidance on planning school trips

www.lotc.org.uk

Common Sense Common Safety 

www.number10.gov.uk/wp-content/

uploads/402906_CommonSense_acc.pdf

The RHS campaign for school gardening 

http://apps.rhs.org.uk/schoolgardening/

default.aspa

NFER’s report on the impact of school 

gardening on learning

www.nfer.ac.uk/publications/

publications_home.cfm

With thanks to Alan Titchmarsh and 

Elaine Skates

‘For too long our children have been

wrapped in cotton wool; it is time we

gave them the chance to be up close

and personal with nature for their own

good and that of our countryside’



1 2 i m p a c t N F E R ’ S  R E S E A R C H  N E W S  F O R  S C H O O L S  •  w w w . n f e r . a c . u k

S
chools around the country have

been involved in the Creative Part-

nerships programme, which brings

creative workers such as artists, architects

and scientists into schools to work with

teachers to inspire young people and help

them learn. In order to evaluate the impact

that the programme is having on participat-

ing teaching staff, NFER was commissioned

by Creativity Culture and Education (CCE)

to carry out an in-depth analysis of the na-

ture, range and extent of the impacts. The

research included in-depth case-studies

and a national survey. 

The results show considerable evidence

of the impact of Creative Partnerships,

leading to a wealth of benefits for teaching

staff, and highlighted the programme’s

value as a form of professional develop-

ment. Almost two–thirds of teachers con-

sidered it to have had a greater impact on

their professional development than other

programmes and initiatives in which they

had engaged. 

The main impacts of the Creative

Partnerships Programme on teaching staff

Impacts fell into four areas:

• Personal impacts (e.g. enhanced enthu-

siasm, confidence, creative develop-

ment)

• Interpersonal and leadership impacts

(e.g. development of leadership and

communication skills)

• Teaching and learning impacts (e.g. im-

proved practice, curriculum develop-

ments)

• Career-related impacts (e.g., promotion,

progression or changes in role).

The most commonly reported impacts fell

into the personal, interpersonal and lead-

ership areas. Impacts from the career do-

main did not feature as highly. However,

significant numbers of teachers still re-

ported that their career had been en-

hanced as a result of their involvement

with Creative Partnerships. For example,

43% felt that Creative Partnerships had

changed or enhanced their career, and 35%

reported that their involvement had en-

hanced their confidence to develop their

career. 

The most commonly reported individual

impacts on teachers were: 

• the development of skills for working

with creative professionals (86% of

teachers agreed/strongly agreed that

they had experienced this impact)

• enhanced confidence to try new things

and to ‘have a go’ (80% agreed or

strongly agreed)

• provision of skills to help children to be

more creative (79%)

• enhanced enthusiasm for their job

(76%)

• development of the curriculum in their

key stage, department or school (72%)

• communication and sharing of their

learning with other teaching colleagues

(71%)

• development of skills for leading 

projects (68%). 

‘Average impact scores’ were calculated to

The impact of the
Creative Partnerships
Programme on the
teaching workforce
Emily Lamont, Jennifer Jeffes and Pippa Lord
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indicate the amount of impact reported to

have been experienced. Teachers who

rated themselves as having ‘considerable

involvement’ with Creative Partnerships ex-

perienced a significantly higher level of im-

pact than those who had been less

involved. Indeed, this was the factor that

led to the biggest difference in mean im-

pact scores. Other influential factors in-

cluded the level of responsibility that a

teacher takes for Creative Partnerships,

where greater responsibility leads to a

higher score, and length of time that teach-

ers have been involved with Creative Part-

nerships. Perhaps unsurprisingly, those

who have been involved for the longest

have higher average impact ratings. 

Creative Partnerships as a form of 

professional development

The vast majority of respondents (93%) re-

ported that Creative Partnerships had con-

tributed to their professional development

or ‘professional journey’ as a teacher. Tak-

ing on responsibility for Creative Partner-

ships and being more heavily involved is

likely to make the Creative Partnerships ex-

perience more rewarding in terms of pro-

fessional development. 

Sixty-two per cent of respondents to the

survey reported that Creative Partnerships

had a greater impact on their professional

development, when compared to other

programmes and initiatives in which they

had engaged. The reasons behind this in-

cluded the opportunities that Creative Part-

nerships provides to develop and use new

skills, the opportunities to work with exter-

nal partners and the sustained whole-

school involvement that the Creative

Partnerships programme facilitates.  

Conclusions

The research highlighted the overwhelm-

ingly positive impacts of involvement with

Creative Partnerships. High proportions of

teachers consider themselves to have ex-

perienced a number of impacts, some of

them very strongly. The impacts of involve-

ment in Creative Partnerships are wide

ranging and involvement does not solely

offer enhancements to teachers’ own cre-

ative skills or to the use of creativity in the

classroom, but it enhances leadership abil-

ities, impacts on personal development,

and for some, leads to career enhancement

or progression.

Further information

www.nfer.ac.uk/publications/TWIZ01

More information about Creative Partner-

ships: www.creative-partnerships.com/

Assistant and 
Deputy Headteachers

are eligible for full
membership of NAHT

Join by 31 July 2011 and receive
a FREE copy of Writing a Policy worth £15.

NAHT is an independent trade union and professional association
representing over 28,600 members in England, Wales and Northern Ireland.
In addition to effective union support and professional advice, NAHT:

• negotiates on pay, conditions and pensions in the interests 
of all school leaders;

• focuses on leadership issues across the education spectrum; 

• delivers effective CPD training
programmes many geared specifically
towards assistant and deputy
headteachers;  

• ensures the interests of assistant and
deputies head-teachers are represented
by a specific committee as part of our
ruling Council. 

To request an application form call the
Membership Recruitment Team on
01444 472 414 (quoting NFERPolicy) or
email joinus@naht.org.uk adding
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The International Information Unit hosts two key international

information projects: Eurydice at NFER and INCA.

Eurydice at NFER is the unit for England, Wales and Northern

Ireland in the European Commission’s Eurydice information net-

work on education. It provides reliable, comparative information

on education systems and policies in Europe, including:

• Education in the News, an international bulletin of topical 

policy news in education

• briefings and email alerts

• a targeted enquiry service for policy makers

• contributions to Eurydice network publications.

The Eurydice at NFER website is available at: 

www.nfer.ac.uk/eurydice.

The Eurydice network website is available at: 

http://eacea.ec.europa.eu/education/eurydice/.

INCA provides descriptions of the curriculum, assessment and

initial teacher training frameworks in several countries in Europe

and Asia, plus the USA, Canada, Australia, New Zealand and

South Africa. The INCA website covers pre-school, primary and

secondary education and is available at: www.inca.org.uk .
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T
he Programme for International Stu-

dent Assessment (PISA) is a survey

of educational achievement of 15-

year-olds, organised by the Organisation for

Economic Co-operation and Development

(OECD) which takes place every three years.

A total of 65 countries took part in the 2009

PISA survey and the results were published

in December 2010. In England, Wales,

Northern Ireland and Scotland, the PISA

2009 survey was carried out by NFER on be-

half of the respective governments, with

481 schools and 12,179 pupils taking part. 

The PISA survey involves tests and ques-

tionnaires for pupils and a questionnaire for

schools. The subjects tested are reading,

maths and science, with each PISA survey

having one of these as the main subject. In

2009 this was reading, so the pupil ques-

tionnaires concentrated on aspects of

reading habits, learning reading and atti-

tudes to reading.

The results of PISA 2009 showed that

the UK mainly performs around the average

for OECD countries in maths and reading,

but is above average in science. It is inter-

esting to see who the leaders are – and for

reading, the PISA results show that Pacific-

Rim countries, in particular, are well repre-

sented in the highest scoring countries. The

countries or regions which scored signifi-

cantly higher than the UK for reading (in

order of their scores) were:

1. Shanghai-China

2. Korea

3. Finland

4. Hong Kong-China

5. Singapore

6. Canada

7. New Zealand

8. Japan

9. Australia

10. Netherlands

11. Belgium

12. Norway

As well as results for the UK, which are in-

cluded in OECD’s international report, there

are  separate results for England, Wales,

… we cannot be in any doubt

that while reform accelerates

across the globe no country can

afford to be left behind.

Michael Gove, Secretary of State for

Education, Education World Forum

11th January 2011. 

www.education.gov.uk/inthenews/

speeches/a0072274/michael-gove-

to-the-education-world-forum

PISA 2009
Jenny Bradshaw
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Scotland and Northern Ireland. This means

that PISA gives an opportunity to learn

about differences between the four sepa-

rate education systems in the UK, as well as

showing comparisons with other countries.

In PISA 2009, the results proved somewhat

of a shock for Wales. In England, Scotland

and Northern Ireland, scores were very

similar, with no significant differences be-

tween them. This was the case for all three

subjects. Wales, however, was both signifi-

cantly lower than the other UK countries

and significantly below the average for

other OECD countries in all three subjects.

This has led to intense debate and propos-

als for educational reform in Wales over the

last few months. 

However, the PISA data gives a lot more

information than is contained in the head-

line-grabbing country league tables. Among

the many other findings are:

• Girls were better than boys at reading in

all 65 countries – but the difference in

the UK was less than in almost every

other country.

• Socio-economic background has a rela-

tively large connection with scores in

the UK, with those from a more disad-

vantaged background tending to have

lower attainment.  

• Pupils born outside the UK or whose

parents were born outside the UK

scored lower than others, although the

difference was smaller than in most

other countries with similar proportions

of such pupils. It was also largely con-

nected with having a different home

language. Comparing only those whose

home language was English, second

generation pupils (those born in the UK

with parents born elsewhere) showed

no significant performance gap.

• Around 40% of pupils in the UK said they

never read for enjoyment. This was sim-

ilar to the international average. Inter-

nationally, there were strong

connections between positive attitudes

and reading scores, although this does

not tell us the direction of cause and ef-

fect. Do pupils read better if they enjoy

it more, or do they enjoy it more if they

are better at it?

• Pupils in the UK reported more frequent

online activities than many other coun-

tries – in particular, chatting online and

reading emails. Interestingly – and per-

haps surprisingly – they reported more

online activity than their contempo-

raries in the USA. 

Further information

www.nfer.ac.uk/pisa

PISA is a highly respected 

and robust measure of the

relative performance of

educational systems and the

Welsh school system

underperforms for all ability

levels. These results cannot be

argued away or excused. 

Leighton Andrews, Minister for

Children, Education and Lifelong

Learning, Reardon Smith Theatre,

Cardiff, 2 February 2011 

www.wales.gov.uk/topics/educationand-

skills/allsectorpolicies/ourevents/

teachingmakesadifference/?lang=en

It is important that we 

continue to benchmark our

system internationally, learning

from the best, because we

aspire to be at the top end for

all our young people, not just

some of them.

Caitriona Ruane,  Minister of

Education, Northern Ireland Assembly

debate, 14 December 2010

www.theyworkforyou.com/ni/

?id=2010-12-14.6.60

…, the PISA results provide

further cast-iron proof that 

for Scottish Education, the 

tide has turned.

Michael Russell, Education Secretary,

7th December 2010.

www.scotland.gov.uk/News/

Releases/2010/12/07102939

KLU A

15th -17th July 2011, University of Chester

Empowerment Through Literacy:
Literacy Shaping Futures

UKLA’s 47th Annual International Conference will explore the many
ways in which literacy shapes and empowers lives. It will provide an
opportunity to examine, discuss and critique our varied approaches to

learning and teaching in literacy across the
globe, and to share good practice. 

Speakers are Usha Goswami,
Marcus Sedgwick, Hilary Janks,
Jackie Marsh, Nikki Gamble,
Margaret Mackey and Colin Harrison.

For further information, please visit www.ukla.org/conferences/
or contact Patricia Latorre, Conference Administrator
E: conferences@ukla.org   T: +44 116 223 1664

The United Kingdom Literacy Association

47th International Conference
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The ICCS Study

NFER researchers have played a leading

role in the groundbreaking IEA Interna-

tional Civic and Citizenship Education

Study (ICCS). They were part of the in-

ternational consortium (along with

ACER and University of Rome Tre),

which designed a new European

module and also conducted

England's participation for 

the DfE. 

ICCS surveyed over

140,000 lower secondary

students from 5,300 schools

in 38 countries, including

England. In addition, over

75,000 students from 3,000

schools in 24 European

countries took part in a Euro-

pean module which assessed

students’ knowledge about the

European Union and attitudes

toward EU-related policies and 

issues.

The study was commissioned to

help countries across the world, includ-

ing England, in preparing their young peo-

ple to take an active part in society in the

21st century. As the IEA’s Executive Direc-

tor, Dr Hans Wagemaker explained ‘every

country is trying to answer some critical

questions: what do its students need to

learn to prepare them for the social and po-

litical life in their countries, in Europe, and

in the world? What role does the school

system play in teaching them their rights

and responsibilities as good citizens?’

ICCS Outcomes

The results of the IEA International Civic

and Citizenship Education Study (ICCS)

show a complex picture of young people’s

attitudes and understanding of their soci-

eties and their role within them.  Although

the vast majority expect to vote in national

elections, political parties were the least

trusted civic institution. The study high-

lights a strong relationship between civic

knowledge and participation, with students

with higher civic knowledge reporting

greater likelihood to participate in society. 

International
citizenship survey
shows crucial link
between civic
knowledge and civic
participation
Professor David Kerr - NFER Research Associate

‘What role does the school system

play in teaching them their rights

and responsibilities as 

good citizens?’
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Outcomes for pupils in England

The outcome of the survey in England has

shown:

• Knowledge of the European Union (EU)

amongst pupils in England is signifi-

cantly below that of other pupils in Eu-

rope. Teachers in England have low

confidence levels in teaching about Eu-

ropean issues and the EU.

• Pupils in England scored significantly

above average in the international test

of civic knowledge and understanding

when compared to all participating

countries. However, when compared

only to their European counterparts,

their performance is average.

• Pupils in England have views and atti-

tudes that are broadly democratic and

tolerant. However, their tolerance of im-

migration is well below the international

average and their view of European mi-

gration is particularly critical. 

• Pupils in England have a low level of in-

terest in social and political issues. This

is an international trend – however, it is

notable that they have a level of news

media interest that is significantly below

the international average. They also

have low levels of confidence in their

personal efficacy – their ability to influ-

ence political issues.

• Pupils in England, as in other countries,

are much more likely to participate

within their schools than they are to

take part in community activities.

• Pupils’ civic knowledge, attitudes and

engagement are influenced by a range

of factors. At school an open climate of

discussion and debate and a school

ethos that encourages active pupil en-

gagement in decision-making have a

positive influence on pupils’ civic 

outcomes.

Implications

With a growing emphasis on international

comparisons in striving for a world-class ed-

ucation system in the UK, England’s partic-

ipation in the ICCS study allows us to

compare the civic knowledge and attitudes

of young people in England with those in

other European and international coun-

tries. It reveals a mixed picture. On the one

hand, it highlights a deficit in pupils’ civic

knowledge about the EU, their negative at-

titudes toward immigration in Europe and

lack of community participation. On the

other, it reveals that young people will vote

and do participate in school and confirms

the positive influence of school ethos and

of such opportunities for pupils to discuss

and participate in school on their civic

knowledge and engagement

The ICCS results for England provide

considerable food for thought for citizen-

ship education policy and practice in a pe-

riod of curriculum review. They suggest

that if young people in England are to com-

pete alongside their European and interna-

tional counterparts then there will be a

need to address their current low scores in

matters such as tolerance of immigration

and knowledge of EU policies and practices

and to strengthen the ability to teachers to

address such topics.  Above all, ICCS under-

lines how schools, and the citizenship cur-

riculum, have an important role to play in

helping pupils to improve their knowledge

and understanding of the local, national,

European and worldwide community in

which they live as well as providing a secure

environment where pupils are encouraged

to express opinion, to debate and to  par-

ticipate in decision making. 

The finding in ICCS that high levels of

civic knowledge lead to high levels of civic

participation is a crucial one for policy-mak-

ers and practitioners in England and across

the world. It underlines the importance of

balancing civic knowledge ('knowing') and

civic participation ('doing') in the school

curriculum for all pupils.

Further information

Further details of the ICCS study and access

to its International and European reports

can be accessed at: www.iccs.acer.edu.au/

Full details of England's report from ICCS

are available via: www.nfer.ac.uk/nfer/

publications/ICCX01
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T
wo recent reports from NFER un-

derline the important role of

schools and teachers, through  citi-

zenship education and schools linking, in

helping young people to engage with and

make a positive contribution to their com-

munities. 

Citizenship education in schools

The final report from the nine-year Citizen-

ship Education Longitudinal Study (CELS)

presents the broader view of what atti-

tudes pupils have and how they are

formed. It reveals a mixed picture of the

civic engagement, attachment, understand-

ing and attitudes of young people in Eng-

land over time from age 11 to 18. 

• The young people studied have become

less tolerant in practice towards equality

and society, with a hardening of atti-

tudes towards refugees and immigrants,

jail sentences and benefit payments.

Citizenship Education, Engagement
and Community Cohesion: Equipping
young people with positive attitudes
for the future

Professor David Kerr - NFER Research Associate

School linking can have

a positive impact on

many aspects of pupil’s

skills, attitudes,

perceptions and

behaviours
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• They show a weakening attachment to

their communities (local, national or Eu-

ropean), although their attachment to

their school community remained

strong.

• Although their trust in social, civil and

political institutions remains high, 33

per cent reported in the latest survey

that they do not trust politicians ‘at all’

(up from 20 per cent at age 11).

• They are aware of the impact of politics

on their lives but feel only moderately

that they can influence political and so-

cial institutions – what is termed ‘polit-

ical efficacy’.

The findings indicate that when citizenship

education (CE) learning is delivered in dis-

crete slots for more than 45 minutes per

week and on a regular basis, it can have a

positive effect on young people’s chances

of positive citizenship outcomes. It also

suggests that this can lead to young people

feeling more able to make a difference to

their communities. The report makes a

number of recommendations to improve

the effectiveness of CE such as 

• the increase of external examinations in

the subject

• that the classes should be taken by

trained citizenship teachers

• CE should be taught through to age 18. 

Schools linking

The report on the evaluation of the Schools

Linking Network (SLN) national pilot pro-

gramme highlights the effects of a more

targeted intervention in influencing pupil

attitudes.  The SLN programme establishes

and encourages links between schools in

order to allow children and young people

to explore their identity, celebrate diversity

and develop a dialogue with other young

people in their communities. The belief is

that such increased contact between pupils

can have a positive impact on their atti-

tudes to others and so help to strengthen

integration and cohesion at the local level.

The NFER evaluation of the SLN national

pilot programme found that, overall, it was

having a positive impact on the pupils and

school and LA staff involved at local level. 

• The key determinant of the impact and

outcomes of school linking for pupils is

the intensity of the school linking expe-

rience. Linking had the greatest positive

impact when the children at the linked

schools met two or more times a year. 

• School linking can have a positive im-

pact on many aspects of pupil’s skills, at-

titudes, perceptions and behaviours,

particularly their respect for others,

their self-confidence and their self-effi-

cacy, as well as broadening the social

groups with whom they interact.

• LAs have a critical role to play in sup-

porting the SLN programme in schools

through partnership working with SLN

and schools at local level.

• The majority of schools and LAs who

took part in the SLN programme

planned to continue their involvement.

• The sustainability of school linking is im-

proved where conscious attempts are

made to embed the learning across the

school curriculum.

At a time of curriculum review and change

in schools, alongside heightened tensions

in communities at large, both reports pro-

vide a fascinating picture of the emerging

civic attitudes and values of young people

in England and the influences on the for-

mation of such attitudes. Above all, they

highlight the important role that schools

and teachers can play, through consistent

citizenship education provision and involve-

ment in schools linking, in combating some

of the more negative influences and help-

ing young people to form positive attitudes

to civic engagement and participation in

their communities. In an increasingly di-

verse and fast-changing world such positive

attitudes and values are vital in protecting

fundamental rights and freedoms for

everyone and strengthening our demo-

cratic society at all levels.

Further information

The final report from the Citizenship Edu-

cation Longitudinal Study (CELS) is available

at: www.nfer.ac.uk/nfer/publications/

CEE11

The report Evaluation of the Schools

Linking Network is available at:

www.nfer.ac.uk/publications/SNOZ01



Data in Schools - Jon Williamson
Schools thrive on effective usage of data. It can tell them where there pupils are and how to support them in moving 
forward. It can provide insights into the wellbeing of pupils, and how parents feel about schools. It can be used to tell
stakeholders about the performance of a school. Yet many schools struggle to turn the data they collect into information they
can use. ...
[Read the full article on page 8]

Planning for school
development?

To sow the seeds of successful
school improvement, you need to start

with a fertile information base. Work out where
you would like to be, and then given your constraints
devise a plan of action to achieve your desired change.

The key stage is the collation of information – the 
quality of your initial data has a direct impact on the
final outcome.

NFER’s attitude survey service is invaluable here. 
Designed to quickly and effectively canvass opin-

ions from both your pupils and their parents, 
it provides a channel to help you discover

your school’s performance in a wide
array of areas, and it supplies

graphic, objective sum-
mary reports to illustrate 

how your school is 
performing against 

national norms.

For more information on planning for school development visit
www.nfer.ac.uk/pps
NFER for schools provides a range of other services to help you make effective
use of data in both formative and summative assessment.  For more information
please go to: www.nfer.ac.uk/schools 




