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DEVELOPMENTS IN INTERACTIVE COMMUNICATION
SKILLS

This subcategory collates those references to developments in interactive
communication skills, including the communication of ideas and
opinions and the capacity to use those skills in areas other than the arts.
As a subcategory, it is as much about interaction as it is about
communication — with references to body language and expressing and
interacting in group and other situations. In contrast, section 7.3
considers language communication per se. Both teachers and pupils
nominated drama far more than any other artform as effective in this
outcome.

Teacher Perspectives

Although there were some references to this effect from across the
artforms, drama attracted far more than any other area. It was claimed
that in drama pupils learn to convey a wide range of content messages
through a variety of forms of communication (e.g. verbal and non-
verbal signals). One drama teacher expressed it as follows:

When they have suddenly found they can communicate ideas,
meanings, atmosphere, subtext, emotion, through just themselves as
like an instrument, I suppose our body is our instrument, as they say.

The development of such skills was seen as highly relevant to the
current and future needs of young people:

I see drama as a means of people engaging with the world around
them ... and in that way hopefully develop them to analyse and
communicate interactively with what is around them, and to question,
and to sometimes enjoy praise. Todo that, you have to give the tools
of drama, because the power in the drama comes when people
actually feel it as well as think it and then they say ‘Oh gosh, ves’...
it has become more important as the world around the kids has
become more complex; their ability to engage in, receive, question
and communicate in anintelligible way is becoming more and more
important (head of drama).

A deputy head in one school emphasised that drama is an important
means of improving the communication skills of pupils for whom
English is not their first language:

I think that the importance ... for a child for whom English is not a
first language, with a philosophy that our drama people have about
performance and drama, and commitment, and cooperation, and
working together. Interms of building confidence, so the child who
cannot attack the writing on the page can communicate, can be part
of, can begin to grow and develop in confidence as part of the
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teamwork and collaboration of drama, [it] has a huge impact on
that child’s experience on expectation and what happens.

To support the case for the claim that drama develops communication
skills, one interviewee relayed evidence given by a group of drama
GCSE pupils who were involved in a course run for major employers
and industrialists in the area:

Afterwards the industrialists then asked the kids why did they
choose to do drama and the kids were talking about teamwork ...
bless them, sometimes you could just kiss them. Clearly we could
not prime them; they were not primed and these kids talked about
the ability to communicate, to be confident and all that (LEA
adviser).

Pupil Perspectives

While art and the arts in general received a few of the comments
relating to interactive communication skills, it was again drama that
attracted most of the nominations for this effect, accounting for 15 of
the total 20 comments. Of the total, these were made by 17 pupils, 13
of whom were girls, spread across all the year groups — although there
were more comments in Years 7 and 11. The three comments relating
to the arts in general referred to communication skills in group work,
the possibilities for transfer of ‘communication and cooperation skills’
to later life (Year 7), and a comparison with other curriculum areas:

Interviewer: Thinking of all the arts subjects you do, how would you
describe the effect they've had on you?

I'd say it's quite important to me actually cos, I mean, you can't
express yourself with science or French ... well I suppose French
people would call Frenchanart, but ... it’'s helped me communicate
to others a lot (Year 7).

An awareness of the arts empowering communication, by pupils even
in Year 7, was therefore apparent.

Pupils from two of the schools contributed most of the comments for
drama (a third each), but interesting contributions came from a vanety
of schools. For the most part, pupils explained how drama had helped
their communication skills:

[ think just how to express myself more clearly. It's a way of
communicating with people, an alternative way. Ir gives you more
confidence definitely. My confidence has been built up this year. |
can communicate with people and getacross my ideas and opinions.
So that's how [ think drama helps me (Year 11).

I have learnt how to communicate more in situations (Year 11).
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However, one pupil pointed out that she felt it was drama itself that
needed communication skills — perhaps as an input —inorder to *work’:

There's alot of communication involved. Ifyoucan’t communicate
with someone, there is no drama basically and so communication
is probably the most important thing in drama - apart from having
natural talent of course (Year 11).

, As such, the two scenarios go hand-in-hand: drama contributes to

WHAT ARE communication skills, and good communication contributes to the
THE EFFECTS

dramatic performance.

EDUCATION? Almost all the other significant comments related to being more able
to work and communicate with a variety of people, and in a variety of
situations — not necessarily just in drama lessons. In addition to this,
the concept of being more able to share ideas was put forward by
several of the pupils:

I think it has made me more willing to share my opinions and ideas
and stuff like that (Year 7).

. as well as work with other people, it helps you to sort of
communicate and things like that. [ find, that it helps me too — if
you're in a situation to communicate with somebody else, you
become a lot more forward in working with somebody because you
don'tknow themor you're only there with thema lirtle bit, it doesn’t
happen to be your best friend and you can still work really well with
them (Year 9).

Drama helps youtalk more with people and not be scared to express
vourself (Year 7).

Interviewer: Isthereaconnectionbetween feeling confidentindrama
and in real life?

Yes, because vou get better at being able 1o talk to people and put
vour ideas forward. You get better at being able to express things,
how to say things (Year 9).

As an extension of these comments about being more able to
communicate with people and formulate opinions, one pupil talked
about how communication in drama tmpacted on group work, as
opposed to just self-development:

It makes you work together, definitely makes vou work together and
trv to make the best you can with the people you have got, the people
you are working with. You have to take a bit of initiative. Like, say
there is someone in your group who won't work with anyone else in
the group apart from one or two people, you are going to have to
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7.3

say ‘How about we do this?’ And if they disagree, then say ‘Well
what do you want to do?’ So you have to work out your
communication skills a lot better than you used to; otherwise you
are dead basically (Year 7).

LANGUAGE DEVELOPMENT

This subcategory represents an extension to the previous one in that it
concentrates more specifically on outcomes relating to language and
speech rather than the more general and interactive communication
skills. Teachers talked about language development in terms of clarity
of speech and sometimes elocution, and being able to articulate
opinions and speak confidently. Pupils too saw these outcomes as
particuiar types of language development, but also talked about having
the language to deal with a vaniety of situations. Thus, transfer to other
subject areas and other situations outside of the arts became an
important aspect to this effect.

Teacher Perspectives

Again, this subcategory was dominated by the perceived effects of
drama. There were several references to speech, speaking with clarity,
eloquence and (less frequently) elocution:

Speech skills: we did a lot of direct speech on 'Fair is foul and foul
Isfair'; you've actually got to get your tongue round that so we can
actually do a bit of elocution — almost - and they enjoy doing it
(drama teacher).

Not all drama teachers, however, would want to promote the elocution
aspect of speech development as an appropriate outcome for their
subject:

Ifthey say to me it is about elocution, or it is about putting on plays,
or it is about facing the front, my answers are definitely no. You
know, it is just not, it is never that; it is about helping kids develop
and making sense of the world around them and engaging with it.
That is that; they have got to have some tools to work with that
makes it work. Otherwise, it is just me and itis not theirs; they can’t
own itifthey haven'tmadeit ... itis a bit of a sort of coming together
rather than clarity and there are certain things that | know that it
definitely cannot be, like elocution [laughter].

In one school, accounts from the headteacher and the drama teacher
corroborated the perception that drama was having a significant impact
on the capacity of the pupils to articulate their opinions and to speak
confidently in public:

117

2

WHAT ARE
THE EFFECTS
OF

ARTS
EDUCATION?




2
WHAT ARE
THE EFFECTS

EDUCATION?

ARTS EDUCATION iN SECONDARY SCHOOLS

18

I think that the pupils here are very assertive, very confident, and
I think that a lot of that has to do with the work that they do in drama.
We get loads of visitors into the school and the pupils here will talk
to anybody. At the public meeting that we had here last night, one
of our little Year 7s put up her hand and said ‘I want to say
something’ and made a really pertinent contribution. The director
of education said ‘I think that is probably the best contribution that
we have had so far tonight’; it was just superb. There is a real level
of confidence here from the pupils (headteacher).

I think that pupils are articulating themselves. Ithink this is one of
the strengths of our school, that they articulate themselves very
well. I think there is a gap berween how they write and how they
actually express themselves. Ithink that drama has contributed to
that because we have put things on in a public situation, in, like,
assemblies, in year meetings. They are taking drama outside of the
school and I think then that other pupils see that and that feeds back
into it (drama teacher).

More generally, teacher interviewees from across the artforms cited
the development of languages and vocabularies to assist pupils in their
discourses about works of art and the processes of creating them. Such
references had much in common with the growths in knowledge,
understanding and appreciation of the arts which were recorded in
sections 4.2, 4.3 and 4.4. The following was one such comment:

This is the second year that drama and dance have been together,
and what I am noticing is that the language that pupils are using has
expanded and they are crossing over. So when they are dancing,
they are talking about audience; they are talking about creating
atmosphere. In drama, they are talking about body shapes and
travelling, so the two are crossing over (dance and drama teacher).

Pupil Perspectives

Like the teachers in this subcategory, pupils also saw drama as
particularly associated with this outcome. There were 40 comments in
total, made by 23 pupils, and, like the previous subcategory on
interactive communication, drama again generated three-guarters of
these. As in the previous subcategory, the majority of the comments
were offered by girls. Most of the comments came from pupilsin Years
9and 11, suggesting aslight age difference with the previous subcategory
of effects, although the number of comments in Year 7 was still
relatively high. Notably, one of the schools had just over half of the
comments for drama, with another school taking most of the six more
general comments across the artforms. These related to language
development in terms of speaking louder and with more confidence,
and one pupil associated this with self-conduct’.
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In addition to the teacher-perceived areas of clarity, confidence,
elocution and articulation, pupils talked about voice projection,
pronunciation, fluency and the language skills needed for a variety of
situations. Indeed, it was possible to construct a small model of pupil
perceptions of language skills and development from the 40 comments
offered. This split into four areas: spoken language skills, including
voice production, sense of communication and language for a variety
of situations within drama lessons; understanding the power of
language; written skills; and transfer of language skills to situations
outside the arts.

Pupils offered numerous references to improved skills in voice
production as aresult of taking drama. Improved clarity was mentioned
by some pupils, who used to ‘mumble’. For some, this extended to
elocution and pronunciation, and ‘how to speak properly’ and to use
appropriate speech, for example ‘at a job interview, or like now, T
would not talk to you and sound [adopts street slang]. It makes you
sound better ... nicer ...”. English was actually cited by one Year 10
pupil as better equipping her with this skill: *how to pronounce things
and phrase things and speak better’, while she saw drama as more
about ‘actually doing it rather than writing about it’ . Voice projection
was specifically mentioned by some pupils as a skill that had been
leamnt in drama, and there were several references to having more
confidence when speaking, and a couple on speaking louder.

There was a similar proportion of responses on a better sense of
communication, as a result of taking drama at school, as there had been
for voice production. The ability to express views and articulate
opinions was cited by many of the pupils. Some referred to this as
‘speaking out’, while a few others related it to expressing their own
views, ‘... how to speak out openly; stating views and “speak out

more”’. One pupil talked about fluency and ease of discussion as an
addition to her language skills:

Isuppose, like, if vou wanted to stand up for yourself or something,
ordiscussion work in English or you want a debate over something,
fthink it helps being fluent talking to other people (Year 9).

Another illustrated how she felt she now had the confidence to be able
to speak on the spot, and that having the language skills to do that with
clarity had been influenced by her drama lessons:

If [ was going into the media, I think that drama has helped me in
that I am able to think up things on the spot, rather than stuttering
and stammering because my teacher has put me in a place where
she has just asked me to think of a speech and when evervbody is
asking and I think if I did want to get into television, then if
somebody sticks the camera in front of me, I hope [ wouldn't be
stuttering, but I don’'t know (Year 11).
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Pupils experienced using their language skills in a variety of situations
in their drama lessons, and this varied with age in a similar pattern
across the three schools that had the highest number of comments for
drama for this overall effect. At Year 7, pupils mentioned feeling more
able to talk in general to people: ‘It really just helps you talk to other
people more,’ said one Year 7 boy. At Year 9, pupils commenting on
their drama lessons spoke more about talking to people in groups: ‘We
do alot of group talking. To work with partners that vou don’t always
get on with. To improve your speech in front of people.” In Year 11,

2.
WHAT ARE

THE EFFECTS comments focused much more on learning to speak in front of a large
s group, perhaps in front of an audience — ‘... how to communicate in
EDUCATION? front of a big group, how to perform ...” — and for many, this was

associated with increased levels of confidence.

While almost all the pupils commenting on this effect discussed what
they had been doing in drama and how this had helped their language
development, one pupil referred to the power of speech itself,
demonstrating an understanding of the impact of speech in controiling
certain situations: ‘Mainly how to silence speech. You know, if | like
shut up now, you'd be thinking “What should I say next?” So we've
been doing that’ (Year 9).

Besides oral communication, there was little other reference to language
development. One pupil did, however, cite clarity in the written
medium as important, and felt her English lessons to be effective here:

Writing, because nearly every single job you have, you have to sort
of write and If you don't use language that is sophisticated or
anything, people just think you're not very clever or anything. So,
it helps if you can use better language, like words and things (Year
7, English).

It was apparent, then, that pupils saw language development in the arts
as transferable to other current situations, subject areas and also to
future careers. The immediate personal benefit of speech development
for one of the pupils, as a transfer from arts lessons, was obvious.
Because of ‘having to speak in front of vour class and things like that’
both drama and English had helped improve this pupil’s speech and
speaking skills:

At the start of school I was fairly unconfident in myself and [ was
always stuttering all the time, finding it very hard to say things. But
now as time [has] progressed and through things like drama and
speaking in front of the whole class in English, I think that my
speech has improved considerably and I feel a lot more confident
in myself ... I've been stuttering less, trying to say things louder.
Also recently, ['ve been putting my hand up and saying more things,
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whereas in the past [ might have held back for fear of being laughed
at and things like that. But now I think that's been sorted out
{Year [ }).

As a result of improved speaking skills, this pupil’s self-confidence
also increased, and as hinted at, a positive class situation might well
have contributed to this outcome. Another Year 11 pupil at a different
school also recognised the particular impacts that drama education
could have in certain schools, saying that ‘as soon as I came to this
school to do drama, it opened me up®. He also said: ‘It brought me out
of my shell ... I have been able to speak to people more easily.’
Notably, both these pupils were boys — it may well be that they were
more willing to disclose such personal insights into shyness and
overcoming a lack of confidence. In contrast, those Year 11 girls who
discussed language development at some length tended to talk about its
relevance to their foture.

Transfer of ‘public’ speaking skills from dramato English was important
to several of the Year 8 and 9 pupils, making ‘reading in English a bit
easier’ because they would be ‘not embarrassed to read out in front of
the class’, or because ‘drarma builds up your confidence so you feel
easier reading aloud’. As suggested by the comment for English
earlier, better language for job applications and interviews was also
seen as an outcome and benefit of arts education. Regarding oral
communication, other pupils said:

Say, if you go for an interview, you won't be so shy about it because
you 've learnt how to speak, project yourself. If you wanted to be an
acior, it might help! (Year 7, drama).

Helps you communicate, and ‘fust a sense of well-being’ — once
[you] have spoken to people in drama, {you) can go out and have
a conversation with them. [I'm] not shy about meeting people for
the first time — drama helped a lot with work experience interviews
— speaking to people in a friendly manner, not being too frightened
of questions ... {Year 10, drama).

One Year 11 pupil talked about transfer of communication skills—such
as voice projection and talking in front of a group - from drama to a
specific career: that of sports coaching and teaching.

As many of the pupils had pointed out, communicating in a variety of
situations was a perceived outcome of arts education, and this was
picked up on by one of the employees interviewed. The emphasis was
on the transfer of communication skills, rather than artistic or technical
skills, to employment;
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... if you have done an art course where there would be acting, art
or media art, or graphic design art, I think all those courses entice
you to go out and find things out and chat to people and have a look
at other people’s things and give your opinion and that ... I think
it helps you to express vourself and deal with various people in
certain ways (administrator, employee).

By way of rounding-off this subcategory, it is noted that having the
language for a variety of situations and being able to converse with
confidence were not expressed solely by those pupils taking drama to
GCSE level. One of the Year 11 pupils not taking drama GCSE
recognised the communication skills that she had learnt in drama
during her first three years of secondary school as benefiting her
development both in and out of school, in Years 10 and 11:

Like in drama, drama has taught me to have a lot more confidence
in myself, you know, speaking in front of an audience or speaking
in front of ... not necessarily an audience, but a crowd of people and
it’s just you speaking. [ reckon drama has brought out my
confidence from Year 7 to Year 9 because you know when you come
to Year 7, you are all really shy, you don’'t even want to speak to the
teachers, but I reckon that's the thing that I enjoyed in drama. It
helps vouto build up your confidence; don’t just sit there and be shy
because it's not worth it. And then, like, in Year 10, even though [
didn't pick it, [1] referred back to it when I was doing my work
experience because it was talking to completely different people,
adults that [ have never seen — I have never met them before in my
life — working with customers, how to deal with problems and
everything and that using drama, just thinking back to what the
teacher said in drama — ‘Be confident, always face someone when
you are speaking to them and don’t turn your back on them’ — and
stufflike that, so I reckon that’s built up my confidence ... (Year 11).

DEVELOPMENTS IN SKILLS OF CRITICAL AND ACTIVE
LISTENING AND OBSERVATION

This subcategory of effects was constructed in order to take account of
those claims by teachers for active listening skills in drama. However,
it was found that pupils rarely mentioned this skilt in relation to drama,
but instead referred to active listening in music, maintaining a sense of
transfer to listening in situations other than classroom music.
Observation skills in art were also deemed to relate to interactive
communication by pupils.
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Teacher Perspectives

Drama was at the forefront of teachers’ claims about the growth in the
skills of listening to others. This headteacher saw this outcome as
having a moderating effect on some young people:

... one of the things that I find quite interesting is how youngsters
will sometimes moderate ... [they are] very confident to start with in
drama, [but] will probably develop the skills of listening to others
more and reflection.

Pupil Perspectives

There were a total of 77 comments made by pupils relating to skills of
active listening and observing in the arts. Overall, 52 comments, made
by 34 pupils referred to the first outcome of listening. However, unlike
the teachers, pupils did not identify drama as particularly influential on
thiseffect. Instead, there were numerous comments made about active
and critical listening in music — 47 in total — and these were spread
fairly evenly across all the year groups and all the schools (although
two of the schools posted slightly more of the comments). For most
pupils, active listening was voiced as a description of what they had
been listening to recently in class, while others described being more
able to pick out certain instruments, notes or themes in music:

When I listen to things now, [ can pick certain bits out and say what
instrument they are and what time they're in ... I've actually found
it helps enjoy music more. [t sounds a bit clinical ... but it actually
does bring things more into focus ... actually listening beyond the
melody ... (Year 10).

Some expanded this further, attributing music with their ability to
‘listen in a different way’, orto ‘listening more closely’. Several pupils
also associated it with a type of concentration, ‘rather than just letting
it go in one ear and out the other’, as one pupil put it. Being more able
to listen to live music itself — playing, performances and so on ~ was
identified by some pupils. Others described how they were more able
to listen to other people as a result of their critical listening in music
lessons, communication skills thus beginning to be recognised and
developed. This was not restricted by any age factor. After talking
about an exercise of listening carefully to how music is put together,
one of the Year 7 pupils asserted that this helped in being able to listen
to people and take in what they were saying.

Just like the different aspects to the development of spoken language
for a variety of situations, the arts were also seen by some pupils
(although a small minority) as influential in developing listening skills
for various situations — groups, teams, or being in charge of a group.
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Transfer of listening skills from the arts to teamwork in PE was
mentioned by one pupil (and not the same pupil who had talked about
speaking in front of a group for sports coaching).

[t was apparent from the pupil comments that listening was seen as an

essential aspect of music and that some pupils found it an ‘easier’ or

more accessible element than other parts of music, such as instrumental

or note-reading skills. Indeed, the link between music and listening
fx"unr ARE was obvious, and was still important for the older pupils, suggesting
THE EFFECTS that it should in no way be assigned a lesser status than other skills in
oF music — despite being more accessible:

ARTS
EDUCATION?

Music is about learning how to read music, compose, how to listen,
pick out certain details (Year 9).

You listen, do a lot of listening, which I'm quite good at so I find it
easier (Year 11).

As a result, many pupils talked about listening to music, and on a
number of occasions this was linked directly to the development of
better communication skills. Transfer to ‘life’ was highlighted by one
pupil: ‘I think music comes into your career quite a lot, being able to
listen to people, and it trains your ears as well. Altogether, I think it
makes you more alert’ (Year 7).

Asafurtheractive and critical skill, pupils also talked about observation
as communication. Of the 25 comments made by 19 pupils on
observation, 22 related to art. As an extension of those visual
awareness skills already discussed in section 4.5 under the heading
‘Pupils on developing technical skills and competence in art’, pupils
discussed how they were generally more observant, looking at and
seeing things differently, and that this skill transferred to other subject
areas. This helped with communication of ideas particularly in English
where a picture or something observed may be used as the starting
material for an essay or story. One pupil described how being able to
‘look at things with an artistic eye, and describe them in words in a
different manner’ would help with better communication in his aim for
a career as an author. Being more observant in drama was mentioned
by just one pupil, who linked it to learning to assess information.

The possibilities for developing communication skills through listening
and observing were evident, although not always directly articulated
by the pupils. In many ways, the pupils’ comments reflected a greater
ability to communicate ideas and express themselves either in a
different medium, or in a wider variety of contexts and situations, as a
result of listening, observing and talking in the arts. As such, their
comments relate directly to the final and largest subcategory of effects
in this chapter, on developing expressive skills.
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DEVELOPMENTS IN EXPRESSIVE SKILLS

This subcategory collates those references made to expressive skills in
the arts, and how learners are helped to make statements about the
world, their world and themselves, as well as comments on self-
expression and having the confidence to express ‘themselves’.

7.5.1 Tools for expressive skills across the artforms

Teacher Perspectives

With numerous references by teachers from across the different
artforms, this perceived effect was one of the most frequently nominated
of all the subcategories. Essentially, it focused on the empowerment
young people were deemed to gain through being encouraged to
express themselves, their opinions, their ideas, their values and their
creativity. Interviewees saw the arts as occupying a crucial place inthe
curriculum, largely because they offered children the space and the
‘freedom’ to express their perspectives on themselves and their world.
(Like the freedom to create, then, pupils also have the freedom to
express their opinions in the arts, and as such this links with section 6.3
on a sense of freedom and the confidence to experiment, under the
subheading of ‘Development of creativity and imagination’.) One
headteacher captured the views of many when talking about the power
of the arts to enable the making and articulating of personal statements:

Many of the curriculum subjects are to do with children responding
to, and reacting ro, a world upon which they have little influence
and have little that they can record in a personal, subjective way.
The strength of the arts is it is something that they take in; it is their
response to the world, which they must digest and put out again.

Arts-oriented outlets and media for self-expression were especially
important for groups of pupils who, for various reasons, would otherwise
find the making and communicating of personal statements difficult.
One example centred on the opportunity given to pupils with limited
academic ability or children for whom English is not a first language
to ‘open up’ inarts subjects that do not require writing. Other examples
included:

My aims are to work with the young people in a way that they don't
usually get to work with others, which enables them then to find a
different way of expressing themselves. We are always finding that
there are people who cannot express themselves in other areas and
maybe they are put down because of that, but they can really
flourish in drama (head of drama).

Forexample inthe performing arts, I think you can take a child who
might, for example, I can think of examples where pupils are maybe
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— have a small circle of friends, have mavbe a slightly eccentric
personality, mavbe a little bit precocious even, or maybe a little bit
more mature than their years would suggest they should be, finding
an opportunity mavbe in acting or theatre work which allows them
to express all those things which are not possible perhaps with their
peers (head of Welsh).

[Talking about art] They can express themselves in ways that does
not mean that they have to stand up on a stage and perform, nor are
thev going to have to sort of expose themselves to other individuals.
as it were, in the way that thev do in drama (ex-head of art).

You know, kids are so often not allowed to express how they feel.
You know, if they are angry, they are not allowed to go and thump
someone because you just don't do that, that isn't right. They are
not allowed 10 express by crving, because it is just not cool to cry.
The arts, you know, dance, they can express how they feel in it:
maybe it's one way that they can actually let go of some of their
emotions (dance and PE teacher).

Sometimes it does seem that the kids who are the bad kids in other
subjects, because they are the disruptive ones, are the ones who do
really well in our subjects because that expression, that freedom of
expression, is what they relish and they are away (drama teacher).

A recurring theme through the comments recorded under this
subcategory was a perception, for some a strong conviction, that the
development of expression through the arts was extremely enabling for
young people {e.g. through offering an alternative language, a ‘voice
or voices’, an internal locus of control or arelease of personal tensions
and inhibitions). The following are just a selection of many such
observations:

[1t is about] finding a means of expressing themselves, and looking
at the world around them, and coming to terms with that. You are
equipping them with sophisticated tools and, as I said, for me
personally [theatre] is not the be all and end all, it is not about them
being able to act particularly well or whatever. It is being able to
manipulate those tools for their own means, so being able to do that,
they feel that they have more control over what they are doing (head
of drama).

They've got an outlet for expressing themselves which makes them
more relaxed about life, in control of life (drama teacher).
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[Music gives] a way of expressing what you have inside, if that
makes sense. It is like ... not feelings, it is just a way ... it is another
language. It is another language and I have just gained so much
enjoyment from it, just being able to play and sing. Ithink that it is
a way of release as well. [ think thar every child should have the
opportunity to experience that (head of music).

Tools for expression

There also seemed to be general agreement about the value and, for AT Athé
some, the necessity, of building the capacity for self-expression on the THE EFFECTS
firm foundations of the acquisition of the technical skills outlined in o
section 4.5. For some interviewees, these were construed as the EDUCATION?

essential ‘tools’ of expression and akey outcome of arts education was
seen as enabling pupils to decide which set of tools best suited each
individual’s endeavours to be expressive:

Here [ am, up in the Lake District, and I'm moved by the sunrise,
over by Lake Coniston, and unless  have got the ability ... and I may
not have experienced poetry, but I might be quite an accomplished
musician, | cannot write a poem about that because I simply don't
have the tools. { cannotwork in that way, because nobody has given
me the tools to respond like that. So alll have got to do is 1o write
it in music and to express my response in music. That may not be
appropriate. Why is it that Wordsworth reacted in the way that he
didto his surroundings? Is it because he didn’t have a decent music
education? We will never know that ... so unless we can give kids
a chance to know how they can respond, and think, and work ou,
or what their preferred mode of activity is, then those ideas may
forever just stay locked inside them; there is no way of actually
exploring that (LEA adviser).

Fromthe dramatic point of view, they have acquired the confidence
and the skill to be able to know what is a good way of, either in role
play or themselves, being able 1o express themselves (deputy head).

The different [art] forms in which you can express these ideas or
explore these ideas within the classroom and the analysis of that,
and how a child coming into a secondary school has very, very
limitedknowledge of that artform, ifany, and through the five years,
or even through the three years if they don’t opt to do it for GCSE,
they then have the tools in which to express a variety of ideas, well
endless ideas really, in a form {drama teacher).

In several respects, however, there was a lack of consensus in the
umplicit messages conveyed about the precise nature of this claimed
effect. While some seemed to suggest that the effect was the
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‘opportunity’ for self-expression, others appeared to believe that the
outcome was a set of positive attitudes and predispositions in young
people to be expressive. Still others implied that self-expression was
the application of technical skills to the making of personal statements,
whereas some seemed to insinuate that there may be a set of
competencies labelled ‘expressive skills’ that exist over and above the
artform technical skills. These various interpretations of expressive
outcomes carry important implications for any attempts to substantiate

2 these claimed effects.

WHAT ARE

THE EFFECTS

Pupil Perspectives

EDUCATION? Pupils too explained expressive skills in a variety of ways. Most
notably, self-expression was associated with self-confidence by the
pupils. This was related to personal development and is expanded as
a separate area of discussion in Chapter 8, on Persenal and Social
Development. In this current chapter, however, we consider pupils’
perceived outcomes of the arts as a tool for expression — including
expression not through language; and the arts as empowering —
facilitating pupils’ expressive skills in general, and enabling them to
express their feelings, ideas and opinions. Overall, this subcategory of
effects received 223 comments, making it — as for the teachers — one
of the most frequently nominated outcomes by the pupils.

Tools for expression

Using the arts as a tool for expresston attracted 35 comments 1n total,
with 13 of these specifically relating toexpression not through language.
For one of the schools, this did not appear to be as significant an effect
as at the other schools — of which one had a significant number of
comments for drama and another for art. Overall, most comments were
for art — 14, with nine for drama, nine for the arts in general, two for
music (significantly less than the other artforms) and one for dance.
Comments were spread across all the year groups, although most
comments for art came from Years 9-11, and Years 7-9 for drama,
suggesting adifference with age in art and drama as tools forexpression.

Of the nine comments on expression using the arts in general as tools,
six were responses to the questions ‘What is learning in the arts about/
Joratthisschool?” and *For you, what does the term “the arts” mean?’
Examples of such responses are given below:

To help vou understand different things of the subject, different
wayvs of expressing it (Year 7).

Music, dance, drama — ways of expressing yourself (Year 7).
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Expressing yourselfin as many different ways as possible. Like in
art it's showing what you think in drawing. It's just trying to tell
people what you think and what you 're trying to say in all different
ways (Year 9).

One interesting comment was about the arts as a ‘way of expressing ...
what you want to express in a way that can be understood, or
misunderstood, by other people’, indicating a sense of audience and
reception. Another puptl talked about the arts as a tool for expressing
a ‘personal understanding of life’. Again, expression through
alternatives to writing or talking were mentioned, pupils perceiving
that they would use ‘different” skills (although none were specifically
mentioned, but are implicit in the subcategories by artform below) for
expression in the arts as opposed o say in English.

Pupils on art as an expressive tool

Art was viewed as an expressive tool from several differentangles. For
some pupils, it was about expressing themselves through ‘drawing
instead of speaking’, while for others, it was to do with having more
toois to be expressive with, for example colour, paper, paints and so on.
One pupil related this to emotional effects:

I think I've learnt how to express myself through drawing and ['ve
learnt how other artists have different techniques and stuff ...

Interviewer: How have you learnt to express yourself?

One of the teachers said to us one time, like, if you're feeling
depressed today, most artists use dull colours so I can kind of tell
what kind of mood you're in ’cos it kind of affects the way you paint,
what colours you use [and] what mood you're in (Year 9).

While most pupils talked here about expressing themselves, some
noted art as providing the tools for expression by others, for example,
to express their cultural backgrounds:

... Like in graffiti on walls, it is showing their culture, what they
believe in—Iaminterestedin that. How they show theirart, itis very
expressive, showing their culture, what they believe in. It really
shows what they are trying to say to each other (Year 9).

However, it was the former view on expressing themselves without
speaking that attracted most attention, one pupil also indicating that the
arts provided a tool for expression ‘without writing’. Could it be that
expression without words was important for all of these pupils?
Certainly non-verbal expression seemed quite important to one pupil’s
sense of ease of communication:
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It gives me the chance to express my feelings and I don’t have to do
it verbally, where you might get stuck — you want to say something
but you don’t want to. And you get nervous (Year 9).

Another pupil recognised the issue of accessibility and equality of
opportunity for self-expression, again highlighting that not all pupils
communicate best verbally:

Interviewer: But why do you draw?

Some people can best express their thoughts in art, in drawings, if
they can’t speak properly. It's just another form of expressing
yourself. It's just another way of tryving to get your message across
(Year 9).

The possibilities for self-expression in art were compared to other
subject areas, one pupil considering other subjects lacking in this
outcome:

... [More] self expression in my work than from other subjects
where it's just you have been told what to do, whereas in art vou
can do what you like and express it, express it in your way in art
(Year 11).

Pupils on drama as an expressive tool

Interestingly, puptls saw drama in particular as important to both
language development (as we have seen insection 7.3) and as a tool for
non-lingual expression (seven of the 13 comments on expression not
through language). Pupils mentioned that it was useful to be able to
express themselves without language — and one cited a particular
exercise in respect of this:

We had to make up a mime ... our group was a child being told off
at school and you weren’t allowed to use English or Welsh, and it
had to be vour own made-up language. And the others had to
understand what you were trying ... that was a good exercise of
showing, of expressing yourself without using words really
{Year 9).

The ability to communicate through body language, such as using
‘sounds and movements instead of speaking’ was highlighted:

{t's made me come closer to my feelings. Before, [ wanted to use,
like, hand gestures and my facial expressions and things like that.
Before, I just expressed things by mouth, by talking, but [ later
learnt ... | know how to use my body (Year 8).

For some, this made for ‘better communication’ because it used more
of themselves: ‘People talk with their hands as well, and that helps you
indrama. And it helps you to express yourself and say what you feel’
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Indeed, expression of emotion not through language was emphasised
in the dramatic artform, perhaps more so than in the other artforms
(although, as we shall see later, expression of feelings was frequently
cited for art):

Interviewer: You mentioned earlier ... showing your emotions ...?

Yes. There isn’t any other subject that teaches you to do that.
Drama’s about letting yourself go and doing whatever's asked of

ou, and you don’t get that in any other subject. 2.
Y Y 8 Y J WHAT ARE

Interviewer: Does it mean that you're able to show your emotions THE EFFECTS
only within the drama lesson, or does it help you to show

your emotions more in general life?

EQUCATION?

It’s more to do with the drama, showing your emotion. But also in
sort of social life you're willing ... you can do that kind of out-front
kind of unshy attitude towards it because that's what drama’s all
about.  So, it relates to your social life as well. You get more
confidence with doing and saying things, or whatever, and the way
you act, which is good (Year 10).

Afew pupils linked tools forexpression across the artforms — particularly
drama and art —aiding one and the other in expression without speech,

Pupils on dance and music as an expressive tool

One pupil talked about dance as an expressive tool in terms of creating
a picture with the body. This differed to those comments for drama,
where the emphasis appeared to be on body language and emotions,
rather than creating a still picture. However, just having one comment
for dance in this respect makes such generalisations rather tentative.
The two music comments were about using different musical styles to
express either happy or sad emotions — for example soul, and different
dynamics and rhythms. For one pupil, it was important to get this
across — perhaps again indicating a sense of audience.

Another music comment, in a different subcategory extended this idea
of audience, to entertainment. On enabling and releasing emotions and
energy, one pupil said: *... being able to, like, release your energy in
a positive way, singing and entertaining people and stuff like that, and
that's nice as well’ (Year 9).

Pupils on the arts as empowerment to express

Pupils talked about the arts as empowering and enabling them to
express themselves, to develop expressive skills, and to express
feelings, ideas and opinions. There were 187 comments in total for
these perceived effects, with art receiving most nominations (70),
drama (50) and music far less, just 20. Dance was mentioned just four
times in this respect, English 14 times, and there were 29 comments for
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the arts in general —indicating a sense of the arts as a whole contributing
to expressive skills.

7.5.2 Developments in the abilities to express oneself and
one’s feelings

Not only did pupils make comments about developments in expressive
skills by using the arts as tools for self-expression, they also referred
to being more able to express themselves as people. This included
expression of feelings, ideas and opinions, and the abilities to express
themselves in a group — to other people.

Pupil Perspectives

Pupils on expressing yourself

Being able to express yourself was the most frequently mentioned area
within this subcategory — with 128 of the 187 comments, made by 34
pupils. Again art yielded most of the comments — two of the schools
featuring a high number of art nominations. One of these schools had
also had a significantly high proportion of the comments on creativity
and imagination and a sense of freedom in the visual arts — suggesting
a possible link between self-expression and creativity or freedom in
art, but we note that comments from the other school did not highlight
such a correlation. Comments were made across all the year groups,
with Years 10 and 11 quite well represented considering the smaller
number of pupils taking the arts at this stage.

An overall sense of the arts enabling expression was given by one of
the pupils, and this sets a good starting point for the following
discourse around a widely varying set of responses. In answer to the
question of what learning in the arts is for, this pupil covered expression
in several of the artforms as well as the arts in general:

Tolearn how to express yourself in different types of ways. Be more
creative and to, like, broaden your, the way you look at things ... in
music you can express yourself by singing ... in art you can draw
and paint the way you feel, and in drama you can get to act the way
other people feel and the way you feel, to get vour point across
{Year 8).

Being able to express yourself ‘more’ was stressed by many of the
pupils for both art and drama in particular. Indeed, for drama there
were numerous comments on clarity of expression, pupils saying ‘[l
could now] express myself more clearly’ ,orthat ‘[lam] able to express
myself better’. These comments were prevalent especially at Year 11,
but also mentioned across all the year groups. Expressing yourself
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better by highlighting the good aspects to a situation was mentioned by
one of the pupils. Drama was also linked with being able to ‘express
another person’s being’, rather than just themselves:

Well, it’s nice, kind of, 10 express yourselfas, like, a different person
because then you take on, like, their feelings and what they think
and stuff. It’s quite good just doing it like that, rather than in kind
of art where you're just sat down and just drawing, which is
satisfying but withdrama it’s, kind of, you can just express yourself
in different ways (Year 9).

... you really can express yourself, you can play a part that isn 't you
—that’s the buzz of it. You can be someone that you are not or if you
want, you can be someone who you wish to be or be someone that
you hope to God that you are not going to be, so you can just play
a role that you are not because that's the fun of it. You are not
playing something that you see every day in everyday life. You
could be a mad psychopath or you could be this sweet little child or
you could just be normal or you could be an animal — you could be
a giraffe, you could be anything. That's the fun of ir.

Interviewer: Whatdo you get out of having the chance to take all those
different roles? What do you learn from that?

You learn that deep down you have got a sense of being able to
perform, you can perform. Deep down you know that you can
performin any way. You can be something that you are not. That's
the fun thing about it (Year 9).

Transfer of being more able to express yourself, from drama to normal
life was suggested by at least one of the pupils: ‘It makes you more
confident to express yourself or whatever, because that's what drama
is basically all about, so that goes with you into normal life’ (Year 11).

Atone school in particular, expressing yourself in drama was linked by
the pupils to their inner selves — ‘do what comes from within’ — or as
one pupil asserted, ‘That is why they call it “Expressive Arts” at this
school, because we do lots of things about feelings and stuff like that.”
Another pupil from a different school referred to this outcome as
‘getting things inside you out’.

Forart, self-expression was seen as more to do with putting something
of yourself into your work — linking with what has already been
discussed in Chapter 4 regarding skill acquisition and development.
Again, comments on being more able to express oneself were more
commonin Year | 1, forart. Forone pupil, areal sense of empowerment,
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voiced through enjoyment, was demonstrated regarding self-expression
and skill development, from which the following illustration has been
created:

TR

Technical skill

B R

ARTS — Self-expression

Being good at an art and being able to express yourself. [ think, is
one of the hardest things in life to achieve. Withoutan artitis hard,
but being able to play a musical instrument, or act or paint or
something like that, you can always achieve that. It is always hard
to master, but once you have got the skill youcan beginto enjoy and
then you do it even more, then you get even better, so you enjoy it
even more. It is just a circle (Year 7 pupil).

Further links between self-expression and increased technical skill
and enjoyment are discussed in Chapter 11 of the report.

A sense of reassurance was conveyed by several of the pupils,
indicating that the arts enabled or empowered them to express
themselves where they might otherwise lack confidence, be shy, or be
worried about what other people thought of their ideas and opinions:

That I can express myself without being worried about other
people’s opinions — like in drama and dance (Year 7, arts).

1 find it easy to adapt to and [ can express myself clearly and not
feel embarrassed in the subjects and topics. It's more social, it’s
more a ... | can relate to it and I can give people ideas how I am
feeling through my drama, and you can involve people and add to
something and build it up so that people can see what you would
feel and what you would think and stuff (Year 10, drama).
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Yeah, because you can be more open and express yourself without
worrying about what other people are saying - which is good
because you don’t want to be shy throughout your life (Year 9,
dance).

Comparison of the arts with other subjects was also made in this
respect, pupils implicating the arts as either more expressive and
perhaps individual than the traditionally academic subjects, or as a

necessary outlet for the expression of emotions and self: 2

WHAT ARE
It's more expressive because, say in history or maths, you don't THE EFFECTS
really express anything in that, say, you do in dance or you do in ARTS
music or anything like that. You can’t really go abstract, whereas EDUCATION?

you can in the arts (Year 8, arts).

OF

They [the arts] let people express themselves, which you can’t do in
the sciences (Year 8, drama).

With the other subjects ... you're just doing the same as everybody
else. You're just writing things down or doing sums of something
... [in art] you can draw it how you want to, express yourself ...
{Year 10, art).
Interviewer: Do you see it as a way of expressing yourself or saying
something about yourself?

Yes, it's like yes, because a lot of people, if you are not that good at
school stuff and drawing, it helps you express your feelings and
yourself and that (Year 9, art).

... inthe arts, in music, in art, it's a way of expressing emotions as
well, which a lot of people need to do, without having necessarily
totalk to a friend if you don't want to. It's just a way of you drawing
apicture ... | don’t personally, but if you look at a lot of the art work,
it's faces and their worlds, like, so I think it's a way of expressing
emotions (Year 11, art and music).

Indeed, not keeping youremotions pent up was one aspect of expressing
yourself identified by another of the pupils, this time for drama: ‘To be
more expressive. Not to sort of keep things bottled up and just to sort
of talk about them and then sort of use them indrama’ (Year 7, drama).

For another pupil, drama was specifically seen as a good way toexpress
yourself, perhaps better than art in this respect:

... drama is a really good way of expressing yourself. don't know,
it might even be a bit better than art because it's like you can move
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and... how can [ put it? ... you can talk and you can speak your mind
and stuff and you can do all sort of things what you wanted to do in
drama, even if youare not actually playing yourself, but you can get
things out in different ways in drama (Year 9, drama).

Expressive skills in music were more associated with pupils expressing
themselves in the music, through a style of playing that fitted their
current emotional frame:

... you can express yourself with music because you can express
vourself with the instruments. You can play really hard if you're
angry or really soft if you are happy, whatever, like that. It is quite
fun (Year 9, music).

English was cited by a number of the pupils as important to expressing
themselves — one pupil seeing it as more for expressing the ‘reality’
part of the arts through discussion.

Unlike the teachers, the pupils seldom referred to the arts as enabling
them to choose the tools with which to work. In fact, it appeared that
just one pupil referred to such an outcome, over several years of the
interview process:

I can express myself and how | am feeling through colour, and I can
see things and how things will work best, [and] where, and I can
express myself through art ... (Year 10, art).

Interviewer: Is it a form of self-expression for you as well? Is that an
important aspect of it as well, or not so much?

Yes, I can express myself through my art work, you know, [ can
choose stuff that I am interested in and promote that in my work ...
{Year 11, art, same pupil).

Strangely, and despite the links between self-expression, technical
skill and enjoyment suggested above by those pupils feeling more able
to express themselves, particularly in Year 11 (that is when technical
skill is more developed), expression was rarely linked to creativity or
to expressing thoughts or ‘what you are thinking’. Rather, there was
a body of comment on expression of feeling, and this makes up the
following discussion under the subheading of ‘Pupils on expression of
feelings’.

Pupils on expression of feelings

There were 48 comments specifically on expression of feelings in
particular, and rather surprisingly, art attracted most of these comments
(22), with drama receiving 12 and music just five. This smaller number
of comments for drama seems interesting in the light of the emphasis
on role play, and getting into others’ shoes in drama (as highlighted in
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Chapter 4), but the proportions of comments for each artform are again
similar to those in the previous few subcategories of this chapter, where
art has received the most attention, followed by drama.

Perhaps of most impact were the numbers of comments by pupils
relating to their independence in art, being able to draw what they felt,
and even being set tasks to portray their emotions on paper. *f think it's
a good way of saying how you feel; say, if you're painting by the
colours you use, it brings out your personality,” said one pupil. For
some, the link between emotions and getting them down or out on
paper was an association they had made for themselves:

Art has got quite a strong link to my emotions. Ifyou are angry, you
quite often draw something which can turn out to be quite a nasty
picture ... (Year 9).

Howto express yourself, ‘cos when you 're drawing you do what you
want, it's independent. You get given an outline but you can do
whatever you want really (Year 7).

As pointed out earlier in this chapter, under the subheading ‘Pupils on
expressing yourself’, some pupils noted a link between expressive
skills and increased technical skills. Similarly, with regard to the
expression of feelings, one pupil described using different textures,
materials and colours to express emotions — sad, happy, depression,
and so on. Interestingly, the scope of art as an ‘aid’ to expression of
feelings touched the realms of escapism for a few pupils:

If someone was sulking just after they had an argument, they could
Just go and draw and forget about everything else and youwouldn't
really remember after that as much, [in] detail. And you could be
friends with the person that you argued with (Year 9).

Well, sometimes if  am upset or something, I will draw, as it helps
me to feel better. But I don’t think it helps me think (Year 7).

This resonates with what has already been said in Chapter 3 on
therapeutic outcomes, escapism and relaxation.

Comments for expression of feelings in drama were much more to do
with a sense of release, than had been expressed for art. Examples of
pupils’ discussion include: ‘in drama you can let yourselfgo’, ‘... you
can just let it all out and let it all go in drama’, ‘express your feelings

. rather than keeping them all pent up’. One of the oider pupils
demonstrated how feelings could be used to influence the direction
of the drama work: ‘You can express yourself and how vou're
feeling, you can shape the drama how you feel it would go, how
vou'd like it to go ..."
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Pupils commenting on expression of feelings in music talked mostly
about expression through composing — perhaps songs — in order to
express a current emotion; however, the relative paucity of such
nominations for music is significant. Poetry was cited in three cases
as being a ‘chance to write down what you're feeling’. Although
almost every comment in this subcategory related to expression of
current feelings, there was one pupil who indicated that being able to
express might be important to a possible future career in social work,
‘because like in drama and music you get to express your feelings, so
you should be able 10 understand what people are going through’.

Pupils on expression of ideas and opinions

Like the previous discussion on expression of feelings, the expression
of ideas and opinions was also identified as a further type of response
within this subcategory. However, it was quite small, just eight
comments, and as such perhaps reflects what some of the pupils’
remarks have already hinted at: that pupils do not seem to link
expressive skills in the arts with thinking skills. Again, art received
more comments than the other artforms — but that there were so few
comments here means that art need not necessarily be more associated
with this putcome than any of the other artforms. In general, pupils
talked about voicing their opinions, one pupil highlighting how this
outcome helped in other subjects such as English and science.

Pupils on expression in groups

By way of rounding off this chapter, it is noted that in most if not all
of the subcategories relating to communication and expressive skills,
pupils have talked about being more able to communicate in groups, in
one form or another. Not only that, but they were more at ease in
expressing themselves in groups, as the last three comments in this
subcategory would indicate:

You get to talk and discuss and put your views across ... (Year 9,
English).

We have a lot of class discussions and also when you get ina group
you can always contribute and let people know your ideas and what
vou think about things (Year 9, drama),

It’s easier to speak to people, like a group of people ... it’s easier
to talk to other people ... (Year 9).

As in the case of the teachers, then, there was a wide variety of
comment on expressive skills and expressing yourself in the arts, and
itis perhaps not possible to correlate orconvey the precise nature of this
effect. The whole concept of expressing yourself was in fact described



