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Using NFER Tests to effectively support teachers 
and pupils following school disruption
We understand that as more pupils return 
to the classroom, the task of supporting 
these pupils and understanding the impact 
of lost classroom time will replace the 
challenge of finding new and practical 
ways to support their learning at home. 
As ever, accurate and effectively targeted 
assessment will play a vital role in this 
process, allowing teachers to ascertain 
pupils’ differing levels of knowledge and 

understanding of particular areas of the 
curriculum. It is likely that many planned 
assessments, including NFER spring 
and summer tests, will not have taken 
place as a result of many pupils staying 
at home, during a time when schools 
would normally be particularly focused 
on appraising pupils’ strengths and 
weaknesses and considering what their 
next steps should be. 

Creating a baseline with your summer term tests
Fortunately, NFER Tests can be easily 
re-purposed to help schools gather robust 
and immediate baseline assessment data 
following missed classroom time. By using 
summer term tests from the preceding 
year group early in September, teachers 
will quickly be able to assess pupils’ 
‘starting points’ for the new academic year. 
Following this with the year-appropriate 

autumn term test, as close to the end of 
the autumn term as is practical, will allow 
time for pupils to develop their knowledge 
and skills before monitoring their progress 
over this period. Ideally, a 12 week gap 
between the two assessments should be 
preserved for this reason.

Year group as of 
September 2020

Test to be taken in first three 
weeks of the autumn term

Test to be taken in final three 
weeks of the autumn term

Year 2 Year 1 Summer Year 2 Autumn

Year 3 Year 2 Spring* Year 3 Autumn

Year 4 Year 3 Summer Year 4 Autumn

Year 5 Year 4 Summer Year 5 Autumn

Year 6 Year 5 Summer Year 6 Autumn

*Due to pupils sitting the national curriculum tests in the summer term of year 2, NFER does not provide 
summer assessments for this year group. However, the spring term papers have thorough curriculum 
coverage so can also be used to provide robust baseline data in the year 3 autumn term.



Identifying focus areas with the online  
Analysis Tool
As well as providing standardised and age-standardised scores, the NFER Tests 
Analysis Tool allows teachers to easily interrogate the performance of their pupils, 
helping to inform planning and strategies for the whole cohort, as well as on a more 
individualised basis.

Attainment Comparison
Using the Generate Reports function, 
teachers will be able to view the 
Attainment Comparison report, which 
plots each pupil’s attainment to give an 
indication of progress. By clicking on the 
individual pupil (denoted by a triangle as 
shown below) teachers are able to see 

each pupils’ test scores. Those pupils who 
have made expected progress will be 
positioned on or very near to the diagonal 
line; those who have made greater than 
expected progress will appear above the 
line; and those who have made less than 
expected progress will be below the line.
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Figure 1. An example of the Attainment Comparison 
report showing a class making average progress: 
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NB Age-related expectations only provided for summer term tests

Individual Progress
Teachers can also generate Individual 
Progress reports for each pupil, showing 
their standardised scores for all NFER 
assessments. This will reveal any dips in 
performance (as may be expected for 

some pupils following a period of reduced 
classroom learning) and build a fuller 
picture to help make realistic projections 
about likely pupil progress in the coming 
terms.
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For more information on age-related expectations, you can refer to your summer term teacher guides

Figure 2. An example of the Individual Progress report showing an average 
scoring pupil who has taken NFER Tests from the year 3 autumn term through to 
the year 5 summer term and is showing average progress:

Not yet achieving age-related expectations on test Lower borderline Achieving age-related expectations on test

Higher borderline High achievement on test Upper CB

Pupil score Lower CB Standardised score range



Forename Surname 5 6 7 8 9 10 11 12 13

Average of group 0.42 0.68 0.89 0.47 0.68 0.42 0.53 0.68 0.26

Average of standardisation sample 0.52 0.61 0.36 0.33 0.4 0.34 0.85 0.67 0.7

Difference -0.1 0.07 0.53 0.14 0.28 0.08 -0.32 0.01 -0.44

% Omitted 0% 0% 0% 0% 0% 0% 0% 0% 0%

POS / Focus 1F 1C 1C 1C 1C 1F 1N 1C 1F

Marks available 1 1 1 1 1 1 1 1 1

Forename Surname 5 6 7 8 9 10 11 12 13

Amy Howard 1 0 1 1 1 1 0 1 0

Chris Nash-Hall 1 0 1 1 1 1 1 1 1

Simran Kaur Sandhu 0 1 1 0 1 1 0 1 0

Joseph Oditah 1 1 1 0 1 0 0 1 0

Jessica Meijer 0 1 1 0 0 0 1 0 0

Harrison Carter 0 1 1 1 0 0 1 1 0

Chloe Sepede 0 0 1 0 1 1 0 1 1
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Figure 3. An example of the Question Level Analysis report showing questions 5 
through to 13 of a year 1 mathematics assessment:

Question Level Analysis
Another useful report is the Question 
Level Analysis report, which allows 
teachers to see the scores pupils have 
attained for each individual question 
and quickly identify any patterns in 
performance. Questions on which pupils 
have performed better than the nationally 
representative sample are highlighted in 
green and those on which pupils have 
performed worse are highlighted in red for 
ease of reference. 

This report also helpfully links to the 
Programme of Study, highlighting the 
relevant curriculum area for each question. 
In the example below, the teacher will 

see that pupils have performed less well 
on questions 11 and 13 and may want to 
consider recapping these areas and cross 
checking with other questions assessing 
the same area of the curriculum. For 
example, they may also want to consider 
what could account for the difference 
in pupils’ ability to answer Question 
10 in comparison to Question 13: both 
assess ‘Fractions’ (F) but pupils have 
had more success with Question 10, 
which could point to a specific area of 
misunderstanding or difficulty within this 
curriculum area.



Programme of Study
The Programme of Study report, which 
shows the class average performance 
against areas of curriculum focus, is 
similarly helpful in determining where gaps 
in knowledge may exist and which areas 
of the curriculum may need particular 
attention moving forward. In the example 
below, the teacher may identify pupils’ 
understanding of fractions as an area 

which has been negatively impacted by 
missed classroom time and which will 
need additional focus. These reports can 
also be filtered by gender, birth term, 
FSM status, ethnicity and SEN status to 
give more focused information about the 
performance of particular groups within a 
cohort.

POS/Focus Marks Available Average Standardisation Pupil Selection*

Total 40 15.85 14.25

Addition, subtraction, multiplication and division 19 7.12 7.67

Fractions (including decimals and percentages) 5 2.24 0.87

Geometry - Position and direction 1 0.31 0.30

Geometry - Properties of shape 1 0.34 0.37

Measurement 5 1.71 1.57

Number and Place value 9 4.13 3.47

* Pupil selection can be filtered in a number of ways, including: whole year group, class, gender or  
FSM status
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Figure 4. An example of the Programme of Study report showing class average 
performance against the curriculum focus for a year 1 class:

The effect on age-standardised scores
Another useful feature of the online 
Analysis Tool is its automatic conversion 
from raw scores to standardised and 
age-standardised scores. It should be 
noted that the age-standardised scores 
generated for the re-scheduled summer 
tests will be affected by the delay in 
delivery, as pupils will all be older and 
some may have already had birthdays 
which place them outside of the normal 

scale. Those pupils’ scores will be aligned 
to the highest point on the age-related 
scale, still giving a realistic picture of 
performance. It may be the case that 
more pupils perform below age-related 
expectations at this time, a fact that 
should be considered in light of the 
unusual circumstances and not as being 
indicative of the cohort’s true ability. 



Gaining ongoing insights with formative and 
diagnostic assessment
At a time when there are likely to be 
areas of the curriculum which have had 
to be missed or are less well understood, 
diagnostic information could prove 
invaluable in helping teachers to identify 
and plan how best to address these gaps 
as well as introduce new topics and skills. 

Likewise, effective diagnostic and 
formative assessment as the term 
continues will be vital to help pupils make 
good progress following the disruption 
to their schooling. Looking for common 
misunderstandings or errors in pupils’ 
work is one effective and efficient measure 
that can be used to group pupils together 
and accelerate learning rather than 
considering each pupil’s individual needs 
in isolation. Where there is a clear need 
for the whole class to practise a particular 
skill, future tasks can be designed with this 
in mind; where particular weaknesses with 
different aspects emerge, tasks can be 
differentiated along these lines. 

The diagnostic guidance included with 
many of NFER’s test materials will be 
an excellent aid to this process as the 
school year progresses. For the majority 
of questions, any common incorrect 
answers and the reasons why pupils might 
be giving these are provided, along with 
suggestions for the next steps in teaching 
to address apparent misconceptions and 
afford opportunities for certain skills to 
be developed. For year 6, this extended 
guidance for all tests is frequently tailored 
to particular achievement groups, where a 
common error is made by high-attaining, 
mid-attaining or low-attaining pupils 
in particular. Identifying these sort of 
patterns within a class can be a useful way 
of approaching feedback and planning to 
target pupils’ varying needs.

A final note…
Whilst clear and accurate assessment in the coming months will be vital to 
monitoring pupil progress and supporting their development, it will also be 
important to remember the peculiar circumstances which pupils have been faced 
with and how this may have impacted on their feelings about school. Some pupils 
may be feeling more anxious and insecure about their own abilities. It is also 
plausible that assessments on pupils’ return to school will show widening gaps 
between different groups of pupils. 

For these reasons, you may elect for focused, valuable and timely assessments 
to be carefully presented as low-stakes situations which provide formative 
opportunities for both pupil and teacher and help to identify what should happen 
next. When assessments are thoughtfully integrated into programmes of study 
it is possible to maximise what can be learnt about pupil progress while also 
minimising the amount of pressure being put on pupils.

We hope you find this information and guidance helpful for getting the most out of 
your NFER summer and autumn tests in the months ahead. 
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