
1 PoS

1B
Identify / explain key aspects of fiction and non-fiction texts, such as characters, events, titles 
and information 

1m Award 1 mark for:

➤ 

1 
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Year 1 Sample Reading Paper Materials

Teacher reads:

What two things did Mervyn see on his way home? 
Remember to tick two pictures.

Section 1: Aural comprehension

The teacher reads aloud a story while pupils listen. After reading the story, the 
teacher asks questions, which pupils answer by ticking multiple-choice options 
in their own booklets.

1

1 mark

Teacher reads:

Who took Mervyn to see Mr Specs?

2

1 mark

Grandad Mr Owl Mrs Owl Grandma

✓

✓

Diagnostic commentary

Correct 47% 

Overview of 
performance

This question requires pupils to locate, understand and recall key details from a narrative 
text. The ability to recall and select key pieces of information in a text is an important 
reading skill across both fiction and non-fiction texts in Years 1 and 2.
This question was designed to be accessible for all pupils, presenting them with pictorial 
rather than word answer options to minimise pressure on developing decoding skills. In 
order to gain the mark, pupils are required to select two answer options, which adds a level 
of challenge to the question.
Pupil performance on this question indicated that this was slightly more challenging than 
other questions, with just under 50 per cent achieving the mark.

Specific 
aspect of 
performance

Selecting the picture of the moon 

34 per cent of pupils made this error

The most popular incorrect option selected was the picture of the moon. It is possible that 
pupils making this error answered by using their extrinsic knowledge of what can be seen 
at night, rather than the textual evidence of what Mervyn saw. It is also possible that pupils 
have selected this answer in consideration of the correct option of the stars, as they are 
used to seeing both the moon and the stars together.

Year 1 reading example mark scheme
and diagnostic commentaries



2 PoS

1D Make inferences from the text 

1m Award 1 mark for:

➤ 

1 

©NFER NFER Item Development  –  PUBLIC

Year 1 Sample Reading Paper Materials

Teacher reads:

What two things did Mervyn see on his way home? 
Remember to tick two pictures.

Section 1: Aural comprehension

The teacher reads aloud a story while pupils listen. After reading the story, the 
teacher asks questions, which pupils answer by ticking multiple-choice options 
in their own booklets.

1

1 mark

Teacher reads:

Who took Mervyn to see Mr Specs?

2

1 mark

Grandad Mr Owl Mrs Owl Grandma✓

3 PoS

1D Make inferences from the text 

1m Award 1 mark for:

➤ 

YOOP

2
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Teacher reads:

Who was David? Tick the words that show who David was.

3

1 mark

Mervyn’s 
dad

Mervyn’s 
brother

Mervyn’s 
friend

the eye 
doctor

✓

Diagnostic commentary

Correct 52% 

Overview of 
performance

This question focuses on pupils’ ability to make inferences based on what is said and done, 
a statutory objective in the Year 1 Programme of Study. 
As one of the initial questions in this section, it is intended to be accessible and engaging 
for all pupils. As such, all answer options contain pictures as well as words to support those 
pupils with less developed decoding skills. 
Pupil performance was generally average on this question, with just over 50 per cent 
achieving the mark. 

Specific 
aspect of 
performance

Selecting Mrs Owl 

34 per cent of pupils made this error

A number of pupils mistakenly thought that Mrs Owl rather than Mr Owl took Mervyn to 
the opticians. This was the most common incorrect option selected. 
It is possible that pupils have selected this option based on the fact that it is Mrs Owl who 
expresses concern about Mervyn’s sight at the beginning of the story. Additionally, the text 
does not explicitly state that Mr Owl will take Mervyn, instead pupils need to infer this from 
Mrs Owl’s statement to her husband: Tomorrow, you must fly over to Mr Specs.
It may be helpful for pupils to continue practising their skills at simple inference generation, 
as this will help them to gain deeper understanding of the texts that they read. 



1 PoS

G Recognise and name common 2-D shapes [e.g. rectangles (including squares), circles and triangles]

1m Award 1 mark for:

➤ both correct shapes ticked as shown:

✓

✓

Accept:

➤ any other clear way of indicating the two correct shapes, such as circling or underlining

Do not accept:

➤ if additional incorrect shapes are ticked

Diagnostic commentary

Correct 90%

Overview of 
performance

Most pupils were able to answer this question correctly, showing that the vast majority are 
confident recognising triangles.
Hardly any pupils ticked the hexagon or the pentagon (1% each). Pupils were more likely 
to be distracted by the shapes with fewer sides, ie the rectangle or square. This could 
suggest that pupils are associating triangles with a small number of sides, and so are able 
to confidently disregard the hexagon and pentagon as having too many sides. 

Common 
error 1

One triangle ticked 

3 per cent of pupils made this error

A common incorrect response was to tick only one of the two required triangles and no 
other. This error was made by a small number of pupils, but prevented them from getting 
a mark. This suggests an opportunity to remind pupils to carefully read the question, 
ensuring they understand all requirements. It would also be beneficial for pupils to be 
encouraged to evaluate every option in a multiple choice question, ie continuing to read all 
options even when they believe they have found the correct answer(s).

Common 
error 2

Scalene triangle not identified 

8 per cent of pupils made this error

Pupils were more likely to select the yellow equilateral triangle than the orange scalene 
triangle. This was seen both where pupils only selected one triangle and where pupils 
selected a correct and incorrect triangle. This indicates an opportunity to build on pupils’ 
ability to identify triangles, exposing them to triangles of different shapes and sizes, in 
particular scalene triangles. 

Year 2 mathematics (reasoning) example mark scheme
and diagnostic commentaries



2 PoS

M Find different combinations of coins that equal the same amounts of money

1m Award 1 mark for:

➤ the correct purse ticked as shown:
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✓

Accept:

➤ any other clear way of indicating the correct purse, such as circling or underlining

Do not accept:

➤ if additional incorrect purses are ticked

Diagnostic commentary

Correct 55% 

Overview of 
performance

Over half of all pupils were able to answer this question correctly. It tells us about pupils’ 
ability to identify the same amount of money, using a different combination of coins. 

Common 
error

Selecting the purse with a £1 and 20p coin

23 per cent of pupils made this error

Just under a quarter of pupils incorrectly chose the top left purse. A further 10 per cent 
selected the purse containing two 50p coins (bottom right). These pupils tended to do less 
well on the assessment overall. One possible explanation for this is that pupils are matching 
by sight, selecting the purses with the same number of coins as in the question image. The 
£1.20 option may be most appealing as it contains a £1 coin, as does the question image. 
This suggests that pupils would benefit from further practice looking at the value of coins 
and finding the total value of coin sets by counting mixed coins.  



Year 2 mathematics (arithmetic) example mark scheme
and diagnostic commentaries

1 PoS

C
Add and subtract numbers using concrete objects and pictorial representations, including: 
• a two-digit number and ones

1m Award 1 mark for:

➤ 65

Diagnostic commentary

Correct 68% 

Overview of 
performance

This question requires pupils to add a two-digit number and ones. Pupils, in general, did 
well.  

Specific 
aspect of 
performance

tens and units drawn 

10 per cent of pupils used this strategy

Nearly a fifth of pupils (19%) accompanied their answer with an attempt at a written 
strategy. The three most common strategies are outlined below.
The most common written strategy was drawing tens and units. Of the ten per cent of 
pupils who did this, over two-thirds also got the correct answer. 
The second most common strategy, used by three per cent of pupils, attempted to draw 
single marks on the page but this was less successful, with a 50 per cent success rate. This 
strategy is arguably less helpful when the operation involves a larger two-digit number as it 
is easier to lose track of how many marks you have drawn. A strategy of tens and units uses 
place value to simplify the calculation, therefore increasing accuracy. 
Finally, a very small number of pupils (2%) used the column method to support their 
working. In two-thirds of cases this was successful. 
This suggests an opportunity to discuss with pupils the appropriateness of various 
strategies, dependant on the numbers involved in a calculation. 

2 PoS

C
Add and subtract numbers using concrete objects and pictorial representations, including: 
• a two-digit number and ones

1m Award 1 mark for:

➤ 85



3 PoS

C
Recall and use multiplication and division facts for the 2, 5 and 10 multiplication tables, including 
recognising odd and even numbers

2m
1m

Award 2 marks for all three multiplications correct as shown. 
Award 1 mark for any two multiplications correct as shown: 

➤ 
10  ¬ 2  = 20

5  ¬ 4  = 20

20  ¬ 1  = 20

Diagnostic commentary

Correct 2 marks - 23%
1 mark - 20%

Overview of 
performance

This was one of the more challenging questions in the assessment, with less than a quarter 
of pupils scoring both available marks. A fifth managed to score one mark by correctly 
completing two of the three multiplications. 

Specific 
aspect of 
performance

adding instead of multiplying 

17 per cent of pupils made this error for the top multiplication
5 per cent of pupils made this error for the middle multiplication
34 per cent of pupils made this error for the bottom multiplication

In all three parts of this question some pupils completed an addition rather than a 
multiplication. Pupils were more likely to add (and get the addition correct) for parts 1 
and 3 than for part 2. Overall, two per cent of pupils misread the multiplication symbol as 
addition in all three question parts and answered 10, 16 and 0. 
Part 3 saw the most pupils completing an addition. It is likely that pupils found the final 
part of the question the most challenging because of an unfamiliarity with the outcome 
when multiplying a number by 0 or by 1. This particular error suggests an opportunity for 
pupils to practise multiplying different numbers by 0 and 1. 
Overall, it would be beneficial to focus on multiplication, familiarising pupils with the 
symbol, and working with concrete and visual materials to consolidate their understanding 
of the concept.




