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This leaflet covers how assessment policy and results can be shared with parents and
carers, governors and other stakeholders. Consider these questions when sharing 
information on assessment:

• What information about assessment practice should be shared with each group?

• How well do different groups understand assessment policy and practice?

• How can different forms of information be presented most effectively?

• What is confusing for different audiences? And how can we make things clearer?

Parents and carers

Parents need to understand how their child will be assessed. The leaflets Understanding
assessment information and Glossary of key assessment terms may be good starting points.

Communication with parents should be honest but constructive. Focus on a child’s
strengths and explain progress as well as achievement. Try to avoid specialist assessment
terms that are beyond the information parents need (such as value added). Terms that
can confuse parents include some you may not think of as jargon, such as moderation,
informal assessment, process skills, narrative texts, scientific investigation.

Many parents are surprised by the differences between education now and when they
went to school. Understanding the current system better will help them to support
their children at home, to engage with teachers in more meaningful dialogue about
attainment and progress, and help solve misconceptions. For example, parents of a
pupil with low test scores may think that their child is ‘failing’. Putting their child’s
score into context (for instance, by reminding them of his/her starting point) may 
reassure them that their child is in fact making progress.

Times when information is often shared with parents are highlighted below.

Face-to-face meetings

As well as informal meetings and parent evenings, some schools meet with parents at
the beginning of the year to explain what is expected of the class. This is a good time
to share relevant aspects of the assessment policy and examples of assessment 
activities or feedback. This can help reduce frustration arising from misunderstandings
(for example, parents worrying that homework has not been marked simply because
they do not understand that the school’s policy is to mark selectively).

Some parents will consistently be unable to attend face-to-face meetings. You may
want to consider other ways of maintaining contact with these parents.

Written communication

When writing reports, it is important to limit the quantity of information provided.
Focus on assessment information that parents will find useful – clear information,



outlining the pupil’s strengths and areas for development. It may help to summarise
(in the report or a brief letter) any key terms or caveats. For example, you may want to
point out that test performance can vary and that care is needed in interpreting levels
where a pupil is just above or below a particular level boundary.

It is a statutory requirement to report levels for pupils in years 2 and 6 and these should
be complemented by results from ongoing teacher assessment. For all year groups, 
reported results must be put into context and should reflect the school’s assessment
policy. For instance, achievement can be reported in relation to national expectations,
such as ‘below’, ‘in line with’ or ‘above’. This helps to make levels meaningful for parents.

To minimise report length, some schools use a grading system of achievement and 
attitude for individual subjects, with written sections providing information about
particular strengths and weaknesses rather than generalised comments. There is
often a page for self assessment of progress by pupils and for parents’ comments. If
reports are produced early in the school year (for example, in the spring term) with
only statutory reporting at the end of the school year, there is time for follow-up 
action to improve areas identified for development.

Many schools also send out curriculum newsletters or topic sheets. These tell parents
what their child will be studying and assessed on. The frequency of newsletters varies
between schools, but they are a good way of maintaining contact with parents and 
encouraging more involvement with their child’s education.

Governors

Like parents, governors often need help understanding assessment terms (see the 
Glossary). Many will come from a business background where similar terms may have
different meanings. Governors need a wide view of assessment issues, so other leaflets
in this series may also prove useful for them. It is particularly helpful to put assessment
information into context, so governors know what is expected of each cohort and can
understand why (particularly in a small school) performance may vary from year to
year. Relevant assessment data should be shared with the full governing body or 
curriculum committee with an opportunity for the governing body to ask questions 
and act as a critical friend. Invite governors into school to observe assessment, 
especially types they may be unfamiliar with, such as assessment for learning. Make
sure you keep governors with specific responsibilities for assessment up to date with
relevant issues.

School self-evaluation

School managers may ask teachers to provide assessment information for the school's
self-evaluation. The aim of self evaluation is to identify evidence of strengths and 
weaknesses, leading to improved outcomes for the school and its pupils. In conducting
their inspection, Ofsted will take into account the school’s evaluation of its strengths and
weaknesses, and the inspection contributes to the process of self-evaluation.

Schools are encouraged to ensure their self-evaluation is up to date, so you may be asked
to provide assessment information throughout the school year. RAISEonline and other
similar packages provide comprehensive information about summative test data. Ofsted
has access to this information but will want to know what you think it tells you about
your school and how you can raise standards. Also think about evidence that you can
provide of assessment for learning or peer assessment (see Assessment for learning and
Self and peer assessment). 

Low performance at school can have a lasting impact on a pupil’s future. Therefore good
self evaluation should be like good assessment practice – an ongoing continuous process,
used to ensure that all pupils make good progress. Self evaluation works best where it is
part of the ethos of the school and not just a paper exercise completed because schools
are expected to do so. 

There are a variety of packages available to support schools in the process of self-
evaluation such as the School Self Evaluation Tracker www.nfer.ac.uk/SSET
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