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1. About the research 

 

1.1 About the survey 

The Department of Education at the University of York, in collaboration with the 

National Foundation for Educational Research (NFER), is conducting a study into 

Creating Citizenship Communities through new approaches to learning, funded by a 

generous grant from the Esmée Fairbairn Foundation.  

 

Using a variety of research methods that include a literature review, analysis of 

secondary data, a representative survey of schools in England, and eight case 

studies, the research aims to: 

 

 ascertain activities for community cohesion that are managed by schools and to 
what extent these initiatives are perceived by students to contribute to their 
understanding and practice 

 ascertain how students characterise community cohesion and what range of 
community (both virtual and actual) activities they are engaged in within and 
beyond school 

 produce a wide range of resources for new approaches to learning (for policy 
makers; academics; and, professionals and young people). 

 

As part of this study, NFER conducted an online questionnaire survey to identify 

current thinking and practice in schools in relation to community cohesion, and to 

begin exploration of young people’s perceptions and practice as a basis for further 

exploration in the case-study phase.  

 

 

1.1 About the survey sample 

The survey sample consisted of 800 secondary schools in England. Target 

respondents for this survey were members of staff with responsibility for community 

cohesion and/or citizenship within their school. A total of 132 respondents 

participated in the survey, from 119 schools. One response was selected at random 

from each duplicate school, resulting in 119 individual responses.  

 

Schools were stratified by: 

 

 Urban/rural schools 

 Percentage of White British students  

 Schools’ position within the index of multiple deprivation. 

 

The responses received were largely representative of the national population of 

schools in relation to each of these criteria (Tables A1-A5). 
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The majority of respondents (71 per cent) had responsibility for the curriculum in 

relation to citizenship and community. Almost half of respondents (47 per cent) had 

strategic responsibilities for citizenship and community, and/or responsibilities for 

school-wide planning (Table A6). 

 

Almost three-quarters (74 per cent) of respondents were teachers with 

responsibilities for citizenship education, and almost one-quarter (23 per cent) 

were members of their school’s senior management team. A small number of 

respondents (four per cent) were teachers without responsibilities for citizenship 

education, and a further three per cent were non-teaching staff (Table A7). 
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2. What citizenship and community 

 means to schools 

 

Respondents were asked about what citizenship and community means to their 

school in relation to the following areas: 

 

 objectives and targets on citizenship and community 

 characteristics of schools’ approaches to citizenship and community 

 student characteristics 

 student engagement 

 strategies to promote links with the local community. 

 

 

2.1 Objectives and targets on citizenship and community  

Respondents were asked if their school specifically mentions the development of 

citizenship and/or community in their school mission statement, and if their school 

development plan includes specific objectives or targets on citizenship education 

and/or working with the community. The vast majority of respondents (78 per cent 

and 87 per cent respectively) reported that this was the case (Tables B1-B2). 

 

Respondents more commonly had specific objectives or targets related to 

working with the community than to citizenship education. Of those teachers who 

reported that their school had specific targets or objectives on citizenship education 

and/or working with the community, almost three-fifths (59 per cent) reported that 

they had specific objectives related to working with the community, and just under 

half (49 per cent) had specific objectives related to citizenship education (Table B3).  

 

However, respondents less commonly reported that their schools had specific 

objectives or targets which linked citizenship with the community: just under two-fifths 

(39 per cent) who indicated that their school had specific objectives or targets around 

citizenship and/or working with the community reported that this was the case (Table 

B3). 

 

Ten per cent of respondents who indicated that their school had specific objectives or 

targets around citizenship and/or working with the community reported that their 

school development plan includes other specific objectives or targets on citizenship 

education and/or working with the community. Such objectives and targets included 

linking citizenship to recognising and dealing with racial stereotypes and charity work 

(Table B4). 
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2.2 Characteristics of schools’ approaches to citizenship 

and community 

Respondents were asked about the characteristics of their schools’ approaches to 

citizenship and community. The following characteristics were reported ‘to a great 

extent’ or ‘to some extent’ by almost all respondents:  

 

 developing students' sense of social responsibility: 98 per cent reported this 
‘to some extent’ or ‘to a great extent’, with almost three-quarters (73 per cent) 
reporting it ‘to a great extent’ 

 respecting and celebrating diversity: again, 98 per cent reported this ‘to some 
extent’ or ‘to a great extent’, with over two-thirds (69 per cent) reporting this ‘to a 
great extent’ 

 meeting the requirements set out in the national curriculum: 96 per cent 
reported this ‘to some extent’ or ‘to a great extent’, with almost two-thirds (62 per 
cent) reporting it ‘to a great extent’ 

 developing students' knowledge and understanding of their individual 
rights as citizens: 95 per cent reported this ‘to some extent’ or ‘to a great 
extent’, with just over half (51 per cent) reporting this ‘to a great extent’ 

 developing a sense of social justice: 92 per cent reported this ‘to some extent’ 
or ‘to a great extent’, with just over half (50 per cent) reporting it ‘to a great extent’ 

 raising participation in the democratic process: 92 per cent reported this ‘to 
some extent’ or ‘to a great extent’, with just less than half (48 per cent) reporting it 
‘to a great extent’. 

 

Respondents also strongly reported, albeit to a lesser extent, that their schools’ 

approach is characterised by encouraging self-reliance (82 per cent reported this ‘to 

some extent’ or ‘to a great extent’), encouraging volunteering/giving freely of their 

time (80 per cent ‘to some extent’ or ‘to a great extent’), developing informed 

consumers (77 per cent ‘to some extent’ or ‘to a great extent’), equipping students 

to access public services (71 per cent ‘to some extent’ or ‘to a great extent’, 

developing an entrepreneurial mindset in students (70 per cent ‘to some extent’ or 

‘to a great extent’). 

 

Whilst just over two-thirds of respondents (69 per cent) reported that their schools’ 

approach is characterised by developing students’ sense of national identity ‘to 

some extent’ or ‘to a great extent’, a substantial minority (28 per cent) reported that 

this was only the case ‘to a small extent’, and a further three per cent reported that 

their approach is ‘not at all’ characterised by developing students’ sense of national 

identity. 

 

Respondents reported least strongly that their school takes a faith-based approach 

to citizenship and community: one-third (33 per cent) reported this ‘to some extent’ or 

‘to a great extent’, with 17 per cent reporting this ‘to a great extent’. However, just 

over one-third reported that their schools’ approach is only characterised by a faith-

based approach ‘to a small extent’, and a further one-third ‘not at all’ (34 per cent in 

both cases) (Tables B5-B17). 
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2.3 Impact of student characteristics on engagement 

Respondents were asked about the extent to which the following factors contributed 

to student engagement in citizenship and community activities within their school:  

 

 students having English as an additional language 

 students’ religious beliefs 

 students’ ethnicity 

 student’s experiences of crime 

 she geographical location of the school 

 students’ living in a deprived neighbourhood 

 the socio-economic status of students’ families. 

 

In all cases, over half of respondents reported that these factors were ‘not an issue’ 

in contributing to student engagement. This was reported most strongly in relation to 

students having English as an additional language (67 per cent reported that this 

was not an issue). 

 

Characteristics making a positive contribution to engagement 

Respondents reported most strongly that students’ religious beliefs and their 

ethnicity contributed positively to their engagement in citizenship and community 

activities. Over one-third (35 per cent in both cases) reported that this was the case.  

 

In over one-quarter of cases, students’ experiences of crime and the 

geographical location of the school were reported to be positive contributing 

factors (this was reported by 27 per cent and 25 per cent of respondents 

respectively). 

 

Other positive factors that respondents identified as contributing to student 

engagement were that citizenship and community activities are integrated into the 

school's ethos, and factors relating to the school type (e.g. that the school’s 

position as a Grammar school is a positive). 

 

Characteristics acting as barriers to engagement 

Respondents reported most strongly that students’ living in a deprived 

neighbourhood and the socio-economic status of students’ families are 

barriers to student engagement, with around a quarter (24 per cent and 25 per cent 

respectively) reporting that this is a barrier.  

 

 

Other barriers identified by respondents included the catchment area of the school. 

This included both reported lack of diversity within the school’s catchment area, and 
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the large size/rural location of the school’s catchment area. One respondent also 

reported that racism within the school was a barrier to student engagement 

(Tables B18-B26). 

 

 

2.4 Characteristics of student engagement 

Respondents were asked about their experiences of student engagement in 

citizenship and community activities.  

 

 Respondents reported most strongly that their students feel that their opinions 
and actions matter. The vast majority (90 per cent) ‘agreed’ or ‘strongly agreed’ 
that this was the case, with over one-third (35 per cent) strongly agreeing. 

 Almost three-quarters (75 per cent) of respondents ‘agreed’ or ‘strongly agreed’ 
(with 23 per cent strongly agreeing) that they always make their students aware 
of, and ask them to take part in, community activities.  

 Over two-thirds of respondents (70 per cent) ‘agreed’ or ‘strongly agreed’ that 
their students are fully aware of the benefits of taking part in community, with 
18 per cent of these strongly agreeing. 

 Just over half of respondents (55 per cent) ‘agreed’ or ‘strongly agreed’ that their 
students have the knowledge, social networks and skills necessary for 
community action. However, over one-fifth of respondents (22 per cent) 
‘disagreed’ or strongly disagreed’ that this was the case. 

 Less than half of respondents ‘agreed’ or ‘strongly agreed’ that their students 
belong to groups or communities that encourage civic engagement, or that 
they have the necessary resources (time and money) to participate in 
community activities (49 per cent and 45 per cent respectively). Furthermore, 
almost one-third (30 per cent) of respondents ‘disagreed’ or ‘strongly disagreed’ 
that their students have the necessary resources (time and money) to participate 
in community activities. 

 Respondents reported least strongly that their students' families and peers 
actively encourage getting involved in community issues and actions. Whilst just 
over one-third (36 per cent) ‘agreed’ or ‘strongly agreed’ that this was the case, 
over one-quarter (28 per cent) ‘disagreed’ or ‘strongly disagreed’, with four per 
cent strongly disagreeing (Tables B27-B33). 

 

 

2.5 Strategies to promote links with the local community 

Respondents were asked to indicate which strategies their school has used to 

promote links with the school’s local community. 

 

 Respondents most commonly reported (in 91 per cent of cases) that their school 
had developed work-related links with local businesses and employers. In 
almost four-fifths of cases (80 per cent), respondents reported that their school 
had worked with faith groups, disability groups and charities. 

 In over three-quarters (77 per cent) of cases, respondents reported that schools 
had celebrated the diversity of the community with projects and similar 
activities. In a similar proportion of cases (77 per cent), respondents reported that 
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their schools had developed links with local schools with a different student 
population. 

 In just over two-thirds (67 per cent) of cases, respondents reported that their 
schools had opened up extended schools provision to other schools and 
individuals. In just under three-fifths (60 per cent) of cases, respondents reported 
that their school had encouraged local people to participate in volunteering 
and creating community spaces. 

 Respondents least commonly reported (in 36 per cent and 33 per cent of cases 
respectively) that their school involved parents in the delivery of curriculum and 
after school activities, and produced community newsletters, delivered or 
available in local shops, libraries, places of worship or cafes (Table B34). 

 

Other strategies reported by respondents included developing links with the local 

council and with the local community (e.g. by lobbying the council alongside 

community members, hosting events for the public), participation in citizenship and 

community initiatives (e.g. ‘Wight 2B Heard’ delivered by Connexions, and the Active 

Citizens Programme), working with the local Fair Trade community, local charities 

and feeder schools, community action days, building international links with schools, 

and parent and family activities (Table B35). 
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3. The nature and type of activities 

 delivered by your school 

 

Respondents were asked about the nature and type of activities delivered by their 

schools in relation to the following areas: 

 

 approaches to developing citizenship and community cohesion 

 specific activities to develop students’ skills 

 support for students from disadvantaged backgrounds 

 volunteering activities 

 good practice in delivering citizenship education and/or community cohesion. 

 

 

3.1 Approaches to developing citizenship and community 

cohesion  

Respondents were asked about their schools’ approaches to developing citizenship 

and community cohesion among their students.  

 

Almost all respondents (98 per cent) felt that their school fosters a climate where 

students are willing to discuss difficult issues (66 per cent reported this ‘to a great 

extent’ and 31 per cent ‘to some extent’). The vast majority of respondents (93 per 

cent) also felt that their school creates an environment where there is mutual 

respect and trust among students and staff (72 per cent ‘to a great extent’ and 21 

per cent ‘to some extent’).  Again, the vast majority reported ‘to some extent’ or ‘to a 

great extent’ that their school provides opportunities for students to elect 

representatives on advisory committees or working parties for the benefit of 

other students (91 per cent), provides citizenship/civic lessons (90 per cent), and 

develops the skills and knowledge students need to be effective community 

members (87 per cent). 

 

Respondents reported slightly less strongly that their schools provide enterprise 

activities (78 per cent reported this ‘to some extent’ or ‘to a great extent’) and use 

enrichment activities outside school hours (77 per cent ‘to some extent’ or ‘to a 

great extent’). Just under three-quarters of respondents reported that their school 

embeds activities to develop citizenship in the wider curriculum, and provides 

differentiated activities to meet the needs of different groups of students, (75 per 

cent and 74 per cent reported this ‘to some extent’ or ‘to a great extent’ respectively). 

Despite this, however, a substantial number of respondents (approximately one-

quarter of respondents respectively) reported that enrichment activities, embedding 

activities in to the wider curriculum and wider provision (e.g. of enterprise activities) 

only happens ‘to a small extent’. 
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The majority of respondents (76 per cent and 60 per cent respectively) reported ‘to 

some extent’ or ‘to a great extent’ that their school provides opportunities for students 

to engage in community issues and activities both within and outside of their 

immediate neighbourhood. However, a considerable minority (35 per cent) reported 

that their school only provides opportunities outside of their immediate 

neighbourhood ‘to a small extent’, compared to one-fifth (20 per cent) of respondents 

reporting that this is the case inside their neighbourhood. This suggests that there 

are fewer opportunities for engagement in community issues and activities outside of 

students’ own locality. 

 

Whilst the majority of respondents report that their school is providing differentiated 

activities to meet the needs of different groups of students (e.g. socio-economic 

groups, ethnicity, gender) or targeting specific groups at risk of disengaging ‘to 

some extent’ or ‘to a great extent’ (74 per cent and 73 per cent respectively), 

approximately one-fifth (22 per cent and 21 per cent respectively) report this only ‘to 

a small extent’.  

 

Other approaches identified by respondents included an emphasis on political 

awareness, student voice, student mentoring, and the provision of an alternative 

citizenship curriculum for targeted groups (Tables C1-C14). 

 

 

3.2 Specific activities to develop students’ skills 

Respondents were asked about the activities their school undertakes, either as part 

of the curriculum or through extra-curricular activities, to develop students’ skills in 

relation to citizenship and community cohesion. 

 

Respondents most commonly reported that the following activities are delivered 

both as part of the curriculum and through extra-curricular activities: 

 

 membership of groups and participation in decision making: This was 
reported by just over half (52 per cent) of respondents  

 trust between students in school: Almost half (48 per cent) of respondents 
reported that this was the case 

 engage in debates on topical issues: This was reported by 46 per cent of 
respondents  

 

Other activities were reported to be used more commonly in the curriculum than 

through extra-curricular activities: 

 

 Critical analysis of societal issues: the majority of respondents (72 per cent) 
reported that they deliver this as part of their curriculum, compared to just two per 
cent through extra-curricular activities 

 Understanding the idea of justice: just under three-quarters (74 per cent) of 
respondents deliver this as part of their curriculum, compared to one-quarter (25 
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per cent) who deliver it in both curricular and extra-curricular activities, and no 
respondents who deliver it using extra-curricular activities alone 

 Understanding the idea of democracy: Almost two-thirds (66 per cent) 
reported that their school delivers this as part of their curriculum, compared to 30 
per cent who deliver it in both curricular and extra-curricular activities, and two 
per cent who deliver it using extra-curricular activities alone 

 Understanding the role of the media: three-quarters (75 per cent) reported that 
they deliver this as part of the curriculum, compared to just over one-fifth (22 per 
cent) who deliver it in both curricular and extra-curricular activities. No 
respondents reported that their school delivers this using extra-curricular activity 
alone. 

 

The most commonly reported activities to be delivered solely through extra-

curricular activities were: 

 

 Informal volunteering: just under half (46 per cent) reported that their school 
offers this through extra-curricular activities alone, compared to one-quarter (25 
per cent) who deliver it in the curriculum as well as through extra-curricular 
activities, and 16 per cent who deliver it through curricular activities alone 

 Formal volunteering: just over one-third (34 per cent) reported that their school 
offers this through extra-curricular activities alone, compared to 29 per cent who 
deliver this through both the curriculum and extra-curricular activities, and 16 per 
cent who deliver it using the curriculum alone (Tables C15-C29).  

 

 

3.3 Support for students from disadvantaged 

backgrounds 

Respondents were asked to what extent their school supports students from 

disadvantaged backgrounds to participate in community based activities by using a 

range of different approaches: 

 

 The majority (71 per cent) of respondents reported that their school supports 
students from disadvantaged backgrounds to participate in community based 
activities by using mentors and role models from student's own community ‘to 
a great extent’ or ‘to some extent’, with 36 per cent reporting this ‘to a great 
extent’. 

 Almost two-thirds (63 per cent) reported ‘to a great extent’ or ‘to some extent’ that 
their school works with organisations with particular expertise in engaging 
disadvantaged students, with 28 per cent reporting this ‘to a great extent’.   

 Just over half (52 per cent) of respondents reported ‘to a great extent’ or ‘to some 
extent’ that their school subsidises transport so that disadvantaged students 
can take part in community based activities. However, one-fifth (20 per cent) 
reported that their school does this ‘not at all’. 

 

Other specific activities included participation in activities provided by external 

agencies (reported by eight respondents), targeted provision/additional or alternative 

curriculum for identified pupils (reported by six respondents), one-off 
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projects/activities for particular groups (reported by four respondents), working with 

young people alongside their families (reported by three respondents), and extended 

schools programmes/links to other schools and colleges (reported by three 

respondents), and funding for extra-curricular activities for disadvantaged pupils 

(again reported by three respondents) (Tables C30-C34). 

 

 

3.4 Volunteering strategies 

Schools employ a range of strategies to encourage volunteering by young people. 

 

 The majority of respondents (58 per cent) reported that their school responds to 
local and national campaigns to encourage volunteering by young people. 

 Approximately two-fifths of respondents reported that they work with a 
preapproved list of organisations that provide opportunities for volunteering, 
and undertake outreach activities with the community to identify potential 
opportunities for students to volunteer (in 40 per cent and 39 per cent of cases 
respectively).  

 Just over one-third of respondents (35 per cent) have in place policies and 
systems to respond to opportunities provided by organisations that directly 
approach your school. 

 Just over one-quarter of respondents (28 per cent) have in place policies and 
systems to support students to undertake volunteering opportunities they have 
identified themselves (Table C35). 

 

Less than half (44 per cent) of respondents reported that their school provides 

opportunities for students to consolidate learning in the classroom from 

volunteering. Of these respondents, three-quarters (33 out of 44 respondents) do 

this before volunteering takes place to prepare the student, and three-quarters (34 

out of 44 respondents) do this after volunteering to allow students to reflect on their 

experience. In almost three-fifths of cases (26 out of 44 respondents) consolidate 

learning in the classroom alongside students’ volunteering placements (Table C36-

C37).  

 

 

3.5 Good practice in delivering citizenship education 

and/or community cohesion 

Just over one-fifth (21 per cent) of respondents reported that their school uses 

particularly innovative models or examples of good practice in delivering citizenship 

education and/or community cohesion. Of these, 11 out of 25 reported that their good 

practice stemmed from their approach to citizenship and PHSE lessons (including 

community projects delivered as part of the curriculum).  

 

Four out of 25 reported that their citizenship education programme is integrated 

into wider curriculum, and a further four reported that community cohesion is 

integrated into whole curriculum. Four respondents reported that their models of 
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delivery make use of external speakers and visitors. Three respondents reported 

that their school participates in one-off projects (e.g. week-long projects, 

Community Action days), and a further three that make use of community service 

and volunteering opportunities. 

 

Other models include making links with local, national and international 

organisations, student involvement in community groups (e.g. School Councils, 

environmental and Fair Trade groups), additional community and citizenship lessons 

and courses (e.g. timetabled Values & Ethics lessons), off-timetable citizenship and 

community cohesion, and use of online software (e.g. BOARDWORKS) (Tables C38-

C39). 
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4. Students’ sense of community  

 

Respondents were asked about students’ sense of community in relation to the 

following areas: 

 

 sense of belonging 

 students’ motivation to volunteer 

 students’ likelihood of volunteering. 

 

 

4.1 Sense of belonging 

Respondents were asked to describe students’ sense of belonging to a range of 

community types. 

 

 Respondents reported most strongly that students feel they belong to the school 
community. Over three-fifths (61 per cent) reported that this is felt by ‘all’ 
students, and a further 36 per cent reported that ‘most’ students feel they belong 
to the school community. 

 Over one-third (35 per cent) reported that ‘all’ students feel they belong to the 
local community where they live, and a further 54 per cent reported that this is 
felt by ‘most’ students.  

 Almost one-quarter (23 per cent) reported that that ‘all’ their students feel they 
belong to a national community, and a further 43 per cent reported that this is 
felt by ‘most’ students. 

 Whilst just eight per cent of respondents reported that ‘all’ their students belong 
to an international/global community, almost one-quarter (24 per cent) 
reported that this felt by ‘most’ of their students. A further 60 per cent reported 
that this was felt by ‘some’.  

 The responses given indicate that students feel a stronger sense of belonging to 
the international/global community than the European community. Although 
almost two-thirds (66 per cent) of respondents reported that ‘some’ of their 
students felt that this was the case, only four per cent reported that this was felt 
by ‘all’ respondents and 15 per cent by ‘most’ respondents. Thirteen per cent of 
respondents reported that ‘none’ of their students feel they belong to the 
European community.  

 Although only a small number of respondents (three per cent) reported that ‘all’ 
respondents feel a sense of belonging to clubs and societies (e.g. Scouts, 
Science Clubs), a further two-fifths (40 per cent) reported that ‘most’ of their 
students feel that this is the case. A further 56 per cent reported that ‘some’ 
respondents feel that this is the case.  

 To a considerably lesser extent, reported that ‘most’ or ‘all’ of their students feel a 
sense of belonging to an ethnically defined community with its own strong 
identity, and to faith-based communities (21 per cent and 23 per cent reported 
that this was the case respectively, with six per cent and two per cent reporting 
that this is felt by ‘all’ students).  Approximately two-thirds (63 per cent and 70 per 
cent) reported that ‘some’ students feel that this is the case. 



18 

 

 Just one per cent reported that ‘all’ students feel a sense of belonging to a 
specific socio-economic group, and one-fifth (20 per cent) reported that this is 
felt by ‘most’ students.  However, a further 59 per cent reported that this is felt by 
‘some’ students. 

 Respondents reported least strongly that students feel they belong to political or 
interest groups: none of the respondents reported that ‘all’ of the students in 
their school feel that this is the case, and just three per cent felt that ‘most’ do 
(although three-quarters (75 per cent) reported that this is felt by ‘some’ students) 
(Tables D1-D10). 

 

 

4.2 Students’ motivation to volunteer 

Respondents were asked about the factors that motivate their students to volunteer 

or take part in community activities. Respondents reported that: 

 

 students are most commonly motivated by contributing to a specific cause 
they are interested in: just over one-third (34 per cent) of respondents reporting 
that ‘most’ or ‘all’ of their students are motivated by this, with a further 61 per cent 
reporting that ‘some’ students are motivated by this 

 students are also commonly motivated by improving their future job 
prospects: just over-one third (35 per cent) reported that ‘most’ or ‘all’ of their 
students are motivated by this, and a further 57 per cent reported that ‘some’ are 
motivated by this 

 a similar proportion of students are motivated by developing new skills: just 
over one-third (34 per cent) reported that ‘most’ or ‘all’ of their students are 
motivated by this, and a further 60 per cent reported that ‘some’ of their students 
are motivated by this 

 almost one-third (32 per cent) reported that ‘most’ of their students are motivated 
by improving their chances of going to University, and a further 57 per cent 
report that ‘some’ of their students are motivated by this 

 to a lesser extent, students are motivated by volunteering being personally 
rewarding. Just over one-quarter (28 per cent) reported that ‘all’ or ‘most’ pupils 
feel this way, and another three-fifths (58 per cent) reported that ‘some’ students 
do 

 just under one-quarter (23 per cent) reported that ‘most’ students are motivated 
by  contributing to their local community, and a further two-thirds (66 per cent) 
reported that ‘some’ are motivated by this 

 students are least motivated by the views of their family and friends, and by 
increasing their sense of wellbeing. Whilst the majority of respondents (63 per 
cent and 61 per cent respectively reported that ‘some’ of their students are 
motivated by this, just one-fifth (20 per cent in both cases) reported that ‘most’ or 
‘all’ were motivated by this. nine per cent of respondents reported that ‘none’ of 
their students were motivated by their sense of wellbeing, and six per cent 
reported that ‘none’ were motivated by the views of their family and friends 
(Tables D11-D18). 
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4.3 Students’ likelihood of volunteering 

Respondents were asked to identify which types of students in their school are more 

or less likely than their peers to do voluntary work or take part in community 

activities. 

 

 The vast majority (78 per cent) of respondents reported that their high achieving 
students are more likely than their peers to do voluntary work or take part in 
community activities. Similarly, 76 per cent reported that this was the case for 
their more socially confident students and 71 per cent reported that this was 
the case for their high ability students. 

 Just over half (51 per cent) reported that students who have professional 
parents are more likely to do voluntary work or take part in community activities, 
and one-third (33 per cent) reported that this is the case for students who have 
strong religious beliefs. 

 One respondent also reported that students in their school who are part of the 
International Baccalaureate Middle Years Programme are more likely to do 
voluntary work or take part in community activities.  

 Respondents reported most strongly that students from a disadvantaged 
background are less likely than their peers to do voluntary work or take part in 
community activities (38 per cent reported that this was ‘less likely’). Just under 
one-third (31 per cent) reported that this was also the case for boys, and seven 
per cent reported that this was the case for Black and ethnic minority 
students. However, for boys and those from a disadvantaged background, 
around half (47 per cent and 44 per cent respectively) reported that these pupils 
were ‘no more likely’ to do voluntary work or take part in community activities, 
indicating that for these respondents, gender and disadvantage do not make a 
difference.  

 One respondent also reported that students who follow targeted curriculum 
provision are less likely to do voluntary work or take part in community activities 
(Tables D19-D28). 
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5. Effectiveness of strategies to 

 develop community cohesion 

 

Respondents were asked about the effectiveness of strategies to develop community 

cohesion in relation to the following areas: 

 

 effectiveness of teaching and learning 

 effectiveness of a school-wide approach. 

 

 

5.1 Effectiveness of teaching and learning 

When asked about the effectiveness of the teaching and learning strategies they 

employ to develop community cohesion: 

 

 respondents reported most strongly that their students enjoy participating in 
community cohesion and citizenship activities: the vast majority (71 per cent) 
reported that this was the case for ‘most’ of their students, and a further four per 
cent reported that this was the case for ‘all’ of their students. 

 Almost two-thirds (64 per cent) of respondents also reported that students find 
their involvement in community cohesion and citizenship activities 
meaningful (and a further one per cent reported that ‘all’ their students find this 
meaningful). However, a substantial minority (nearly one-third, 32 per cent) 
reported that only ‘some’ of their students find this meaningful. 

 Just less than half (49 per cent) of respondents reported that ‘most’ of their 
students, and a further three per cent reported that ‘all’ of their students feel 
valued as contributors to community cohesion and citizenship activities. Again, 
a substantial minority (two-fifths, 43 per cent) reported that only ‘some’ of their 
students feel valued as contributors. 

 Just over two-fifths (42 per cent) reported that ‘most’ of their students think 
teachers are good at facilitating their ideas for community cohesion 
activities (and three per cent reported that this is the case for ‘all’ of their 
students). However, a further two-fifths (40 per cent) reported that only ‘some’ of 
their students feel this is the case. 

 Just over two-fifths (62 per cent) reported that only ‘some’ of their students feel 
they have the knowledge and skills to engage independently in community 
cohesion and citizenship activities.  

 Three-fifths of respondents (60 per cent) reported that only ‘some’ of their 
students would like to get more involved in community cohesion and citizenship 
activities in the future, suggesting that there is not currently a great demand from 
students to get involved in such activities. 

 Respondents reported least strongly that students feel they play an important role 
in planning community cohesion and citizenship activities: whilst three-fifths 
(60 per cent) reported that this was the case for ‘some students’, just 29 per cent 
reported that ‘most’ students felt this way, and only two per cent felt this was the 
case for ‘all’ students (Tables E1-E7). 
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5.2 Effectiveness of a school-wide approach 

Respondents were asked about the effectiveness of their school-wide approach to 

develop citizenship and community cohesion. 

 

 Just under three-quarters (73 per cent) of respondents reported that their school 
is ‘effective’ or ‘highly effective’ in identifying what needs to be done to 
promote community cohesion and citizenship, with 18 per cent reporting that 
their school is ‘highly effective’. 

 Just over two thirds (68 per cent) reported that their school is ‘effective’ or ‘highly 
effective’ in contributing to community cohesion and citizenship within the 
community in which it is located: 19 per cent reported that their school is 
‘highly effective’. 

 Just over half (55 per cent) reported that their school is ‘effective’ or ‘highly 
effective’ in promoting the engagement of all students in its own community, 
particularly of hard to reach groups. However, over one-third (38 per cent) 
reported that their school was only ‘moderately effective’. 

 Again, just over half (52 per cent) of respondents reported that their school is 
‘effective’ or ‘highly effective’ in contributing to the cohesiveness of the wider 
community through developing students' understanding of the UK community. 
However, 45 per cent reported that their school was only ‘moderately effective’ 
and one per cent reported that their school was ‘not effective’. 

 Half of respondents (50 per cent) reported that their school was ‘effective’ or 
‘highly effective’ in contributing to the cohesiveness of the wider community 
through Europe and globally. However, 42 per cent reported that their school 
was only ‘moderately effective’ in this regard, and a further four per cent that it 
was ‘not effective’. These findings mirror those found elsewhere in the 
questionnaire, which suggests that as communities become increasingly 
removed from students’ school location, strength of opinion and effectiveness of 
community cohesion strategies appear to diminish (Tables E8-E12). 
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6. Conclusions 

 

The findings of this survey highlight the many ways in which schools are developing, 

promoting and facilitating citizenship education and community cohesion. Schools 

report that they are highly active in promoting citizenship education and community 

cohesion, and use a wide variety of strategies to encourage their students to 

understand and become more involved in society.  

 

However, the findings also illustrate the need for more to be done to support young 

people in this respect. The survey highlights a need to co-ordinate work in schools by 

developing more liaison between citizenship education teachers and those 

responsible for whole school initiatives to promote community engagement. 

Additionally, there may be a need to help teachers to build on young people’s 

existing knowledge and expertise in community matters to help them understand and 

act more effectively in society. 

 

Schools appear to recognise that they face significant challenges in helping young 

people to understand and become constructively engaged in their communities, 

particularly in relation to parental involvement and community outreach activities. 

Schools also report that there is progress to be made in ensuring that students feel 

valued as contributors to their own citizenship education and community involvement. 

Furthermore, schools reported that their high achieving and high ability students are 

more likely than their peers to do voluntary work or take part in community activities 

whereas students from a disadvantaged background are less likely to do so, although 

many schools proactively support students from disadvantaged backgrounds to 

become more involved in their communities. 

 

This suggests that it may be valuable to explore further the connection between work 

in schools and the lives of young people beyond school; as well as co-ordination 

between the citizenship education teacher and those in the school charged with the 

responsibility for strengthening community involvement. These issues, and others, 

will be further explored in the next phase of this research, which includes eight case 

studies in schools in which data will be gathered from young people. 
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Appendix A: Data tables 

 

 

A.  About the sample 

 

 
Table A1: Urban/rural schools 

 
Responding schools Sampled schools All schools meeting sample criteria 

Count Column N % Count Column N % Count Column N % 

Urban/Rural Rural 26 21.8 124 15.5 458 15.3 

Non-rural 93 78.2 675 84.5 2544 84.7 

Total 119 100.0 799 100.0 3002 100.0 

 
Table A2: Percentile group of White British (WBR) students (2009) 

 
Responding schools Sampled schools All schools meeting sample criteria 

Count Column N % Count Column N % Count Column N % 

Percentile Group of White 

British (WBR) 2009 

Lowest 20% WBR 21 17.6 159 19.9 585 20.0 

2nd lowest 20% WBR 22 18.5 160 20.0 585 20.0 

Middle 20% WBR 21 17.6 157 19.6 586 20.0 

2nd highest % WBR 28 23.5 159 19.9 585 20.0 

Highest 20% WBR 27 22.7 164 20.5 585 20.0 

Total 119 100.0 799 100.0 2926 100.0 
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Table A3: Index of Multiple Deprivation (banded per country) 

 
Responding schools Sampled schools All schools meeting sample criteria 

Count Column N % Count Column N % Count Column N % 

 School in area of lowest 

deprivation 

21 17.6 150 18.8 623 20.3 

School in area of med-low 

deprivation 

27 22.7 163 20.4 610 19.9 

School in area of medium 

deprivation 

20 16.8 169 21.1 609 19.8 

School in area of med-high 

deprivation 

30 25.2 180 22.5 670 21.8 

School in area of high 

deprivation 

21 17.6 138 17.3 561 18.3 

Total 119 100.0 800 100.0 3073 100.0 

 
Table A4: Free School Meals: Percentage of pupils eligible (2009) 

 
Responding schools Sampled schools All schools meeting sample criteria 

Count Column N % Count Column N % Count Column N % 

 Lowest 20% 10 8.4 75 9.4 409 14.0 

Second lowest 20% 36 30.3 157 19.6 743 25.4 

Middle 20% 23 19.3 186 23.3 764 26.1 

Second highest 20% 29 24.4 225 28.1 606 20.7 

Highest 20% 21 17.6 157 19.6 407 13.9 

Total 119 100.0 800 100.0 2929 100.0 
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Table A5: Achievement band (GCSE total point score 2009) 

 
Responding schools Sampled schools All schools meeting sample criteria 

Count Column N % Count Column N % Count Column N % 

 Lowest band 26 22.6 194 24.9 555 19.3 

Second lowest band 18 15.7 139 17.8 597 20.8 

Middle band 28 24.3 151 19.4 578 20.1 

Second highest band 15 13.0 139 17.8 560 19.5 

Highest band 28 24.3 157 20.1 586 20.4 

Total 115   100.0 780 100.0 2876 100.0 
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Table A6: What are your key responsibilities in relation to citizenship and 

community? 

 
Responses 

Percent of Cases N Percent 

Strategic responsibilities/school-wide planning 56 37.6 47.1 

Responsible for curriculum 85 57.0 71.4 

None ticked 8 5.4 6.7 

Total 149 100.0 125.2 

 

 

Table A7: Which of the following best describes your position? 

 
Responses 

Percent of Cases N Percent 

Senior management 27 21.6 22.7 

Teacher with responsibilities for Citizenship Education 88 70.4 73.9 

Teacher without responsibilities for Citizenship 

Education 

5 4.0 4.2 

Non-teaching staff 4 3.2 3.4 

None ticked 1 0.8 0.8 

Total 125 100.0 105.0 
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B.  What citizenship and community means to schools 

 
Table B1: Does your school specifically mention the development of citizenship 
and/or community in your school mission statement? 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Yes 91 76.5 77.8 77.8 

No 26 21.8 22.2 100.0 

Total 117 98.3 100.0  

 Missing 2 1.7   

Total 119 100.0   

 

 
 
 
Table B2: Does your school development plan include specific objective(s) or targets 
on citizenship education and/or working with the community? 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Yes 102 85.7 87.2 87.2 

No 15 12.6 12.8 100.0 

Total 117 98.3 100.0  

 Missing 2 1.7   

Total 119 100.0   

 
 
Table B3: If yes, do you have specific objectives or targets on... 

 
Responses 

Percent of Cases N Percent 

Citizenship education 

Working with the community 

Linking citizenship education and working with the 

community 

Other (please specify in the box below) 

None ticked 

50 30.9 49.0 

60 37.0 58.8 

40 24.7 39.2 

10 6.2 9.8 

2 1.2 2.0 

Total 162 100.0 158.8 
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Table B4: Please give details of specific objectives or targets 

 
Responses 

Percent of Cases N Percent 

Overall community cohesion within the school  

Overall community cohesion within lessons 

Linking citizenship to recognising and dealing with racial 

stereotypes 

Targets set as part of curriculum 

Charity work 

Citizenship education 

Working with the community 

Linking citizenship education and working with the 

community 

Duplicates closed response/cannot code 

1 5.0 10.0 

1 5.0 10.0 

1 5.0 10.0 

2 10.0 20.0 

1 5.0 10.0 

4 20.0 40.0 

4 20.0 40.0 

3 15.0 30.0 

3 15.0 30.0 

Total 20 100.0 200.0 

 

 
Tables B5-B17: To what extent would you say your school’s approach to citizenship 
and community is characterised by an emphasis on... 
 

Table B5: Developing students' sense of national identity 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 4 3.4 3.4 3.4 

To a small extent 33 27.7 27.7 31.1 

To some extent 62 52.1 52.1 83.2 

To a great extent 20 16.8 16.8 100.0 

Total 119 100.0 100.0  
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Table B6: Developing students' knowledge and understanding of their 

individual rights as citizens 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 1 0.8 0.8 0.8 

To a small extent 5 4.2 4.2 5.0 

To some extent 52 43.7 43.7 48.7 

To a great extent 61 51.3 51.3 100.0 

Total 119 100.0 100.0  

 

 

Table B7: Developing informed consumers 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

To a small extent 28 23.5 23.5 23.5 

To some extent 71 59.7 59.7 83.2 

To a great extent 20 16.8 16.8 100.0 

Total 119 100.0 100.0  

 

 

Table B8: Developing students' sense of social responsibility 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

 To a small extent 2 1.7 1.7 1.7 

To some extent 30 25.2 25.2 26.9 

To a great extent 87 73.1 73.1 100.0 

Total 119 100.0 100.0  
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Table B9: Developing an entrepreneurial mindset in students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 6 5.0 5.0 5.0 

To a small extent 30 25.2 25.2 30.3 

To some extent 54 45.4 45.4 75.6 

To a great extent 29 24.4 24.4 100.0 

Total 119 100.0 100.0  

 

 

Table B10: Respecting and celebrating diversity 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

 To a small extent 3 2.5 2.5 2.5 

To some extent 34 28.6 28.6 31.1 

To a great extent 82 68.9 68.9 100.0 

Total 119 100.0 100.0  

 

 

Table B11: Raising participation in the democratic process (e.g. engaging 

with political debates and voting) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 2 1.7 1.7 1.7 

To a small extent 8 6.7 6.7 8.4 

To some extent 52 43.7 43.7 52.1 

To a great extent 57 47.9 47.9 100.0 

Total 119 100.0 100.0  
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Table B12: Encouraging self-reliance 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 5 4.2 4.2 4.2 

To a small extent 16 13.4 13.4 17.6 

To some extent 45 37.8 37.8 55.5 

To a great extent 53 44.5 44.5 100.0 

Total 119 100.0 100.0  

 

 

Table B13: A faith-based approach 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 40 33.6 33.6 33.6 

To a small extent 40 33.6 33.6 67.2 

To some extent 19 16.0 16.0 83.2 

To a great extent 20 16.8 16.8 100.0 

Total 119 100.0 100.0  

 

 

Table B14: Developing a sense of social justice 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 2 1.7 1.7 1.7 

To a small extent 7 5.9 6.0 7.7 

To some extent 49 41.2 41.9 49.6 

To a great extent 59 49.6 50.4 100.0 

Total 117 98.3 100.0  

 Missing 2 1.7   

Total 119 100.0   
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Table B15: Encouraging volunteering/giving freely of their time 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 6 5.0 5.0 5.0 

To a small extent 18 15.1 15.1 20.2 

To some extent 49 41.2 41.2 61.3 

To a great extent 46 38.7 38.7 100.0 

Total 119 100.0 100.0  

 

 

Table B16: Equipping students to access public services 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 3 2.5 2.5 2.5 

To a small extent 31 26.1 26.1 28.6 

To some extent 63 52.9 52.9 81.5 

To a great extent 22 18.5 18.5 100.0 

Total 119 100.0 100.0  

 

 

Table B17: Meeting the requirements set out in the national curriculum 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

 To a small extent 5 4.2 4.2 4.2 

To some extent 40 33.6 33.6 37.8 

To a great extent 74 62.2 62.2 100.0 

Total 119 100.0 100.0  
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Tables B18-B26: Do you consider the following factors in relation to student 
engagement in citizenship and community activities in your school to be... 

 

Table B18: Students having English as an additional language 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 8 6.7 6.7 6.7 

Not an issue 80 67.2 67.2 73.9 

A positive 26 21.8 21.8 95.8 

Unable to answer 5 4.2 4.2 100.0 

Total 119 100.0 100.0  

 

 

Table B19: Students' religious beliefs 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 9 7.6 7.6 7.6 

Not an issue 65 54.6 54.6 62.2 

A positive 41 34.5 34.5 96.6 

Unable to answer 4 3.4 3.4 100.0 

Total 119 100.0 100.0  

 

 

Table B20: Socio-economic status of students' families 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 30 25.2 25.2 25.2 

Not an issue 65 54.6 54.6 79.8 

A positive 21 17.6 17.6 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  
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Table B21: Students living in deprived neighbourhood 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 29 24.4 24.4 24.4 

Not an issue 71 59.7 59.7 84.0 

A positive 16 13.4 13.4 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  

 

 

Table B22: Students' experience of crime 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 16 13.4 13.4 13.4 

Not an issue 65 54.6 54.6 68.1 

A positive 32 26.9 26.9 95.0 

Unable to answer 6 5.0 5.0 100.0 

Total 119 100.0 100.0  

 

 

Table B23: Ethnicity 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 4 3.4 3.4 3.4 

Not an issue 71 59.7 59.7 63.0 

A positive 41 34.5 34.5 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  
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Table B24: Geographical location of the school 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 20 16.8 16.8 16.8 

Not an issue 66 55.5 55.5 72.3 

A positive 30 25.2 25.2 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  

 

 

Table B25: Other factors significant to your school (please specify in box below) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 A barrier 5 4.2 9.6 9.6 

Not an issue 17 14.3 32.7 42.3 

A positive 3 2.5 5.8 48.1 

Unable to answer 27 22.7 51.9 100.0 

Total 52 43.7 100.0  

 Missing 67 56.3   

Total 119 100.0   
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Table B26: Other factors significant to your school 

 
Responses 

Percent of Cases N Percent 

Citizenship and community activities are integrated into the 

school's ethos (a positive) 

1 1.9 1.9 

Grammar school (a positive) 1 1.9 1.9 

Catchment area not diverse (a barrier) 2 3.8 3.8 

Wide catchment area (a barrier) 1 1.9 1.9 

Rural location (a barrier) 1 1.9 1.9 

Racism within the school (a barrier) 1 1.9 1.9 

Expands on closed response questions 1 1.9 1.9 

Duplicates closed response/cannot code 2 3.8 3.8 

No response 43 81.1 82.7 

Total 53 100.0 101.9 

 

 

 
Tables B27-B33: How strongly do you agree or disagree with the following statements 
about your students? 

 

Table B27: Our students feel that their opinions and actions matter 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 1 0.8 0.8 0.8 

Disagree 4 3.4 3.4 4.2 

Neither disagree or agree 7 5.9 5.9 10.1 

Agree 65 54.6 54.6 64.7 

Strongly agree 42 35.3 35.3 100.0 

Total 119 100.0 100.0  

 

 

 

 

 



38 

Table B28: Our students have the necessary resources (time and money) to 

participate in community activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 6 5.0 5.0 5.0 

Disagree 30 25.2 25.2 30.3 

Neither disagree or agree 30 25.2 25.2 55.5 

Agree 43 36.1 36.1 91.6 

Strongly agree 10 8.4 8.4 100.0 

Total 119 100.0 100.0  

 

Table B29: Our students have the knowledge, social networks and skills for 

community action 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 4 3.4 3.4 3.4 

Disagree 22 18.5 18.5 21.8 

Neither disagree or agree 28 23.5 23.5 45.4 

Agree 51 42.9 42.9 88.2 

Strongly agree 14 11.8 11.8 100.0 

Total 119 100.0 100.0  

 

 

Table B30: Our students are fully aware of the benefits of taking part in community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 1 0.8 0.8 0.8 

Disagree 11 9.2 9.2 10.1 

Neither disagree or agree 24 20.2 20.2 30.3 

Agree 62 52.1 52.1 82.4 

Strongly agree 21 17.6 17.6 100.0 

Total 119 100.0 100.0  
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Table B31: Our students belong to groups or communities that encourage civic 

engagement 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 6 5.0 5.0 5.0 

Disagree 15 12.6 12.6 17.6 

Neither disagree or agree 40 33.6 33.6 51.3 

Agree 52 43.7 43.7 95.0 

Strongly agree 6 5.0 5.0 100.0 

Total 119 100.0 100.0  

 

 

Table B32: Our students' families and peers actively encourage getting involved in 

community issues and actions 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 5 4.2 4.2 4.2 

Disagree 28 23.5 23.5 27.7 

Neither disagree or agree 43 36.1 36.1 63.9 

Agree 39 32.8 32.8 96.6 

Strongly agree 4 3.4 3.4 100.0 

Total 119 100.0 100.0  

 

 

Table B33: We always make our students aware of, and ask them to take part in, 

community activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Strongly disagree 0 0.0 0.0 0.0 

 Disagree 10 8.4 8.4 8.4 

Neither disagree or agree 20 16.8 16.8 25.2 

Agree 62 52.1 52.1 77.3 

Strongly agree 27 22.7 22.7 100.0 

Total 119 100.0 100.0  
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Table B34: Please indicate which of the following strategies your school has used to promote 

links to your school’s local community 

 
Responses 

Percent of Cases N Percent 

Developed links with local schools with a different student 

population 

91 14.4 76.5 

Opened up extended schools provision to other schools and 

individuals 

80 12.6 67.2 

Celebrated the diversity of the community with projects etc. 92 14.5 77.3 

Worked with faith groups, disability groups and charities 95 15.0 79.8 

Developed work-related links with local businesses and 

employers 

108 17.0 90.8 

Encouraged local people to participate in volunteering 

creating community spaces 

71 11.2 59.7 

Produced community newsletters, delivered or available in 

local shops, libraries, places of worship or cafes 

39 6.2 32.8 

Involved parents in the delivery of the curriculum and after 

school activities 

43 6.8 36.1 

Other, please state what other strategies your school has 

used: 

14 2.2 11.8 

None ticked 1 0.2 0.8 

Total 634 100.0 532.8 
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Table B35: Other strategies your school has used to promote links to your school’s local 

community 

 
Responses 

Percent of Cases N Percent 

Links with the local council – visits to school 1 5.9 7.1 

Links with local community - lobbying the council 1 5.9 7.1 

Connexions: Wight 2B Heard 1 5.9 7.1 

Conference with local partners 1 5.9 7.1 

Links with local Fair Trade community. 1 5.9 7.1 

Community Action Day 1 5.9 7.1 

Active Citizens/Leadership programme 1 5.9 7.1 

Links with feeder schools 1 5.9 7.1 

Links with local community - hosted touring theatre 

productions for the public 

1 5.9 7.1 

Avoided faith as a context for citizenship education 1 5.9 7.1 

Worked with local charities. 1 5.9 7.1 

International school links 1 5.9 7.1 

Parent/family activities 1 5.9 7.1 

Duplicates closed response/cannot code 3 17.6 21.4 

No response 1 5.9 7.1 

Total 17 100.0 121.4 
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C.  The nature and type of activities delivered by your 

school 

 
Tables C1-C14: To what extent do you think the following statements describe your 
school’s approach to developing citizenship and community cohesion among your 
students? 
 

Table C1: Providing citizenship/civic lessons 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 4 3.4 3.4 3.4 

To a small extent 8 6.7 6.7 10.1 

To some extent 33 27.7 27.7 37.8 

To a great extent 74 62.2 62.2 100.0 

Total 119 100.0 100.0  

 

 

Table C2: Using enrichment activities outside school hours 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 2 1.7 1.7 1.7 

To a small extent 25 21.0 21.0 22.7 

To some extent 54 45.4 45.4 68.1 

To a great extent 38 31.9 31.9 100.0 

Total 119 100.0 100.0  
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Table C3: Embedding activities to develop citizenship in the wider curriculum 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 2 1.7 1.7 1.7 

To a small extent 28 23.5 23.7 25.4 

To some extent 50 42.0 42.4 67.8 

To a great extent 38 31.9 32.2 100.0 

Total 118 99.2 100.0  

 Missing 1 .8   

Total 119 100.0   

 

Table C4: Developing skills and knowledge students need to be effective 

community members (e.g. communication skills, initiative) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

 To a small extent 15 12.6 12.6 12.6 

To some extent 48 40.3 40.3 52.9 

To a great extent 56 47.1 47.1 100.0 

Total 119 100.0 100.0  

 

 

Table C5: Creating an environment where there is mutual respect and trust 

among students and staff 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 1 0.8 0.8 0.8 

To a small extent 7 5.9 5.9 6.7 

To some extent 25 21.0 21.0 27.7 

To a great extent 86 72.3 72.3 100.0 

Total 119 100.0 100.0  
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Table C6: Fostering a climate where students are willing to discuss difficult 

issues 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 1 0.8 0.8 0.8 

To a small extent 2 1.7 1.7 2.5 

To some extent 37 31.1 31.4 33.9 

To a great extent 78 65.5 66.1 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   

 

 

Table C7: Providing enterprise activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 2 1.7 1.7 1.7 

To a small extent 24 20.2 20.2 21.8 

To some extent 43 36.1 36.1 58.0 

To a great extent 50 42.0 42.0 100.0 

Total 119 100.0 100.0  

 

 

Table C8: Encouraging students to engage in community issues and activities 

in their immediate neighbourhood 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 4 3.4 3.4 3.4 

To a small extent 24 20.2 20.3 23.7 

To some extent 58 48.7 49.2 72.9 

To a great extent 32 26.9 27.1 100.0 

Total 118 99.2 100.0  

 Missing 1 .8   

Total 119 100.0   
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Table C9: Providing opportunities for students to elect representatives on 

students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 0 0.0 0.0 0.0 

 To a small extent 11 9.2 9.2 9.2 

To some extent 49 41.2 41.2 50.4 

To a great extent 59 49.6 49.6 100.0 

Total 119 100.0 100.0  

 

 

Table C10: Providing opportunities for students to engage in activities 

outside their immediate neighbourhood 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 7 5.9 5.9 5.9 

To a small extent 41 34.5 34.5 40.3 

To some extent 51 42.9 42.9 83.2 

To a great extent 20 16.8 16.8 100.0 

Total 119 100.0 100.0  

 

 

Table C11: Targeting specific groups at risk of disengaging 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 8 6.7 6.8 6.8 

To a small extent 24 20.2 20.5 27.4 

To some extent 40 33.6 34.2 61.5 

To a great extent 45 37.8 38.5 100.0 

Total 117 98.3 100.0  

 Missing 2 1.7   

Total 119 100.0   
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Table C12: Providing differentiated activities to meet the needs of different 

groups of students (e.g. socio-economic groups, ethnicity, gender) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not at all 5 4.2 4.2 4.2 

To a small extent 26 21.8 21.8 26.1 

To some extent 51 42.9 42.9 68.9 

To a great extent 37 31.1 31.1 100.0 

Total 119 100.0 100.0  

 

 

Table C13: Other approaches to developing citizenship and community 

cohesion 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Not at all 8 6.7 50.0 50.0 

To a small extent 3 2.5 18.8 68.8 

To some extent 4 3.4 25.0 93.8 

To a great extent 1 .8 6.3 100.0 

Total 16 13.4 100.0  

 Missing 103 86.6   

Total 119 100.0   

 

Table C14: Please specify which other approaches to developing citizenship and 

community cohesion 

 
Responses 

Percent of Cases N Percent 

Emphasis on political awareness 1 0.8 0.8 

Student Voice 1 0.8 0.8 

Student Mentoring 1 .8 0.8 

Visits to town council meetings 1 0.8 0.8 

Alternative citizenship curriculum for targeted groups 1 0.8 0.8 

Duplicates closed response/cannot code 3 2.5 2.5 

No response 113 93.4 95.0 

Total 121 100.0 101.7 
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Tables C15-C29: Does your school undertake specific activities, either as part of the 
curriculum or through extra-curricular activities, to develop students’ skills in the 
following? 

 

Table C15: Trust in civic institutions (e.g. Police, local government) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 8 6.7 6.7 6.7 

Yes, as part of the curriculum 57 47.9 47.9 54.6 

Yes, through extra-curricular activities 8 6.7 6.7 61.3 

Yes, both as part of the curriculum and 

extra-curricular activities 

46 38.7 38.7 100.0 

Total 119 100.0 100.0  

 

 

Table C16: Formal volunteering 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 25 21.0 21.2 21.2 

Yes, as part of the curriculum 19 16.0 16.1 37.3 

Yes, through extra-curricular activities 40 33.6 33.9 71.2 

Yes, both as part of the curriculum and 

extra-curricular activities 

34 28.6 28.8 100.0 

Total 118 99.2 100.0  

Missing 1 0.8   

Total 119 100.0   
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Table C17: Informal volunteering 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 15 12.6 12.7 12.7 

Yes, as part of the curriculum 19 16.0 16.1 28.8 

Yes, through extra-curricular activities 54 45.4 45.8 74.6 

Yes, both as part of the curriculum and 

extra-curricular activities 

30 25.2 25.4 100.0 

Total 118 99.2 100.0  

Missing 1 .8   

Total 119 100.0   

 

 

Table C18: Advocacy skills 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 17 14.3 14.8 14.8 

Yes, as part of the curriculum 51 42.9 44.3 59.1 

Yes, through extra-curricular activities 14 11.8 12.2 71.3 

Yes, both as part of the curriculum and 

extra-curricular activities 

33 27.7 28.7 100.0 

Total 115 96.6 100.0  

Missing 4 3.4   

Total 119 100.0   
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Table C19: Critical analysis of societal issues 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 6 5.0 5.1 5.1 

Yes, as part of the curriculum 84 70.6 71.8 76.9 

Yes, through extra-curricular activities 2 1.7 1.7 78.6 

Yes, both as part of the curriculum and 

extra-curricular activities 

25 21.0 21.4 100.0 

Total 117 98.3 100.0  

Missing 2 1.7   

Total 119 100.0   

 

Table C20: Understanding the idea of democracy 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 2 1.7 1.7 1.7 

Yes, as part of the curriculum 79 66.4 66.4 68.1 

Yes, through extra-curricular activities 2 1.7 1.7 69.7 

Yes, both as part of the curriculum and 

extra-curricular activities 

36 30.3 30.3 100.0 

Total 119 100.0 100.0  

 

 

Table C21: Understanding the idea of justice 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 1 0.8 0.8 0.8 

Yes, as part of the curriculum 88 73.9 73.9 74.8 

Yes, through extra-curricular activities 0 0.0 0.0 74.8 

Yes, both as part of the curriculum and 

extra-curricular activities 

30 25.2 25.2 100.0 

Total 119 100.0 100.0  
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Table C22: Understanding the role of the media 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 3 2.5 2.5 2.5 

Yes, as part of the curriculum 89 74.8 74.8 77.3 

Yes, through extra-curricular activities 0 0.0 0.0 77.3 

Yes, both as part of the curriculum and 

extra-curricular activities 

27 22.7 22.7 100.0 

Total 119 100.0 100.0  

 

 

Table C23: Membership of groups and participation in decision making (e.g. Student 

Council) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 0 0.0 0.0 0.0 

Yes, as part of the curriculum 23 19.3 19.3 19.3 

Yes, through extra-curricular activities 34 28.6 28.6 47.9 

Yes, both as part of the curriculum and 

extra-curricular activities 

62 52.1 52.1 100.0 

Total 119 100.0 100.0  

 

 

Table C24: Political engagement (e.g. Youth Parliament, pressure groups) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 15 12.6 12.7 12.7 

Yes, as part of the curriculum 28 23.5 23.7 36.4 

Yes, through extra-curricular activities 37 31.1 31.4 67.8 

Yes, both as part of the curriculum and 

extra-curricular activities 

38 31.9 32.2 100.0 

Total 118 99.2 100.0  

Missing 1 .8   

Total 119 100.0   
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Table C25: Trust between students in school (e.g. social groups and activities) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 8 6.7 6.8 6.8 

Yes, as part of the curriculum 29 24.4 24.6 31.4 

Yes, through extra-curricular activities 25 21.0 21.2 52.5 

Yes, both as part of the curriculum and 

extra-curricular activities 

56 47.1 47.5 100.0 

Total 118 99.2 100.0  

Missing  1 .8   

Total 119 100.0   

 

 

Table C26: Diversity awareness 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 3 2.5 2.5 2.5 

Yes, as part of the curriculum 63 52.9 52.9 55.5 

Yes, through extra-curricular activities 6 5.0 5.0 60.5 

Yes, both as part of the curriculum and 

extra-curricular activities 

47 39.5 39.5 100.0 

Total 119 100.0 100.0  

 

 

Table C27: Awareness and expression of own identity 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 2 1.7 1.7 1.7 

Yes, as part of the curriculum 66 55.5 55.5 57.1 

Yes, through extra-curricular activities 4 3.4 3.4 60.5 

Yes, both as part of the curriculum and 

extra-curricular activities 

47 39.5 39.5 100.0 

Total 119 100.0 100.0  
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Table C28: Understanding of rights and responsibilities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 2 1.7 1.7 1.7 

Yes, as part of the curriculum 69 58.0 58.0 59.7 

Yes, through extra-curricular activities 1 .8 .8 60.5 

Yes, both as part of the curriculum and 

extra-curricular activities 

47 39.5 39.5 100.0 

Total 119 100.0 100.0  

 

 

Table C29: Engage in debates on topical issues 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

No 2 1.7 1.7 1.7 

Yes, as part of the curriculum 59 49.6 49.6 51.3 

Yes, through extra-curricular activities 3 2.5 2.5 53.8 

Yes, both as part of the curriculum and 

extra-curricular activities 

55 46.2 46.2 100.0 

Total 119 100.0 100.0  

 

 
Tables C30-C34: To what extent does your school support students from 
disadvantaged backgrounds to participate in community based activities by...  

 

Table C30:Subsidising transport so that disadvantaged students can take part 

in community based activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Not at all 23 19.3 19.5 19.5 

To a small extent 34 28.6 28.8 48.3 

To some extent 36 30.3 30.5 78.8 

To a great extent 25 21.0 21.2 100.0 

Total 118 99.2 100.0  

Missing  1 0.8   

Total 119 100.0   
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Table C31: Working with organisations with particular expertise in engaging 

disadvantaged students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Not at all 14 11.8 11.9 11.9 

To a small extent 29 24.4 24.6 36.4 

To some extent 42 35.3 35.6 72.0 

To a great extent 33 27.7 28.0 100.0 

Total 118 99.2 100.0  

Missing 1 .8   

Total 119 100.0   

 

 

Table C32: Using mentors/role models from student's own community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Not at all 20 16.8 16.9 16.9 

To a small extent 14 11.8 11.9 28.8 

To some extent 41 34.5 34.7 63.6 

To a great extent 43 36.1 36.4 100.0 

Total 118 99.2 100.0  

Missing 1 .8   

Total 119 100.0   
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Table C33: Providing specific activities tailored to their needs (please specify 

what these activities are in the box below) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Not at all 21 17.6 25.0 25.0 

To a small extent 17 14.3 20.2 45.2 

To some extent 23 19.3 27.4 72.6 

To a great extent 23 19.3 27.4 100.0 

Total 84 70.6 100.0  

Missing  35 29.4   

Total 119 100.0   

 

 

Table C34: Details of specific activities tailored to students’ needs 

 
Responses 

Percent of Cases N Percent 

Funding for extra-curricular activities for disadvantaged 

pupils 

3 2.3 2.5 

Targeted provision/additional or alternative curriculum for 

identified pupils 

6 4.7 5.0 

Use of student voice 1 0.8 0.8 

Participation in activities provided by external agencies 8 6.3 6.7 

Work with young people and their families 3 2.3 2.5 

Ongoing programmes aimed at targeted groups 2 1.6 1.7 

Community awards/initiatives 2 1.6 1.7 

Extended schools programme/links to other schools and 

colleges 

3 2.3 2.5 

One-off projects/activities for particular groups 4 3.1 3.4 

Duplicates closed response/cannot code 6 4.7 5.0 

No response 90 70.3 75.6 

Total 128 100.0 107.6 
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Table C35: When identifying opportunities for students to volunteer does your 
school... 

 
Responses 

Percent of Cases N Percent 

Work with a preapproved list of organisations that provide 

opportunities for volunteering 

48 18.9 40.3 

Respond to local and national campaigns to encourage 

volunteering by young people 

69 27.2 58.0 

Undertake outreach activities with the community to 

volunteer 

46 18.1 38.7 

Have in place policies and systems to support students 

identified themselves 

33 13.0 27.7 

Have in place policies and systems to respond to approach 

your school 

42 16.5 35.3 

None ticked 16 6.3 13.4 

Total 254 100.0 213.4 

 
Table C36: Does your school provide opportunities for students to consolidate 
learning in the classroom from volunteering? 

 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Yes 44 37.0 43.6 43.6 

No 57 47.9 56.4 100.0 

Total 101 84.9 100.0  

 Missing 18 15.1   

Total 119 100.0   
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Table C37: Strategies for consolidating learning in the classroom from volunteering 

 
Responses 

Percent of Cases N Percent 

Before volunteering (to prepare the student) 33 34.4 75.0 

During volunteering 26 27.1 59.1 

After volunteering (to allow reflection) 34 35.4 77.3 

None ticked 3 3.1 6.8 

Total 96 100.0 218.2 

 

Table C38: Do you have a particular model for delivering citizenship education? 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Yes 25 21.0 21.7 21.7 

No 90 75.6 78.3 100.0 

Total 115 96.6 100.0  

 Missing 4 3.4   

Total 119 100.0   
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Table C39: Models for delivering citizenship education 

 
Responses 

Percent of Cases N Percent 

Citizenship /PHSE lessons (incl. community 

projects as part of this course) 

11 28.2 44.0 

Citizenship integrated into wider curriculum 4 10.3 16.0 

Additional community/citizenship lessons and 

courses (e.g. values & ethics lessons) 

1 2.6 4.0 

Community cohesion integrated into whole 

curriculum/ethos of community cohesion 

4 10.3 16.0 

Regular assessment of impact on students to 

inform activities 

1 2.6 4.0 

Off-timetable community cohesion days / 

citizenship days 

1 2.6 4.0 

Links with local/national/international organisations 

(incl. charities, volunteering) 

2 5.1 8.0 

Pupil involvement in community groups (e.g. school 

council, environmental group, fair trade group) 

2 5.1 8.0 

Use of external speakers/visitors 4 10.3 16.0 

Projects (e.g. week long projects, community action 

days) 

3 7.7 12.0 

Circle time to develop discussion skills 1 2.6 4.0 

Use of online software (e.g. BOARDWORKS) 1 2.6 4.0 

Community service/volunteering 3 7.7 12.0 

Duplicates closed response/cannot code 1 2.6 4.0 

Total 39 100.0 156.0 
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D.  Students’ sense of community 

 
 
Tables D1-D10: In your view, what proportion of your students feel that they belong to 
the following types of community... 

 

Table D1: The school community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 0 0.0 0.0 0.0 

 Some 3 2.5 2.5 2.5 

Most 43 36.1 36.1 38.7 

All 73 61.3 61.3 100.0 

Total 119 100.0 100.0  

 

 

Table D2: The local community where they live 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 0 0.0 0.0 0.0 

 Some 10 8.4 8.4 8.4 

Most 64 53.8 53.8 62.2 

All 42 35.3 35.3 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  
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Table D3: A national community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 1 0.8 0.8 0.8 

Some 39 32.8 32.8 33.6 

Most 51 42.9 42.9 76.5 

All 27 22.7 22.7 99.2 

Unable to answer 1 0.8 0.8 100.0 

Total 119 100.0 100.0  

 

 

Table D4: Part of the European community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 16 13.4 13.4 13.4 

Some 78 65.5 65.5 79.0 

Most 18 15.1 15.1 94.1 

All 5 4.2 4.2 98.3 

Unable to answer 2 1.7 1.7 100.0 

Total 119 100.0 100.0  

 

 

Table D5: An international/global community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 10 8.4 8.4 8.4 

Some 71 59.7 59.7 68.1 

Most 28 23.5 23.5 91.6 

All 10 8.4 8.4 100.0 

Total 119 100.0 100.0  
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Table D6: Clubs and societies (e.g. Scouts, Science Clubs) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 0 0.0 0.0 0.0 

 Some 67 56.3 56.3 56.3 

Most 48 40.3 40.3 96.6 

All 3 2.5 2.5 99.2 

Unable to answer 1 0.8 0.8 100.0 

Total 119 100.0 100.0  

 

 

Table D7: Faith-based communities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 4 3.4 3.4 3.4 

Some 83 69.7 69.7 73.1 

Most 20 16.8 16.8 89.9 

All 7 5.9 5.9 95.8 

Unable to answer 5 4.2 4.2 100.0 

Total 119 100.0 100.0  

 

Table D8: Political or interest groups 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 16 13.4 13.4 13.4 

Some 89 74.8 74.8 88.2 

Most 3 2.5 2.5 90.8 

All 0 0.0 0.0 90.8 

Unable to answer 11 9.2 9.2 100.0 

Total 119 100.0 100.0  
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Table D9: A specific socio-economic group 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 12 10.1 10.2 10.2 

Some 70 58.8 59.3 69.5 

Most 23 19.3 19.5 89.0 

All 1 0.8 0.8 89.8 

Unable to answer 12 10.1 10.2 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   

 

 

Table D10: An ethnically defined community with own strong identity 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 12 10.1 10.3 10.3 

Some 74 62.2 63.2 73.5 

Most 22 18.5 18.8 92.3 

All 2 1.7 1.7 94.0 

Unable to answer 7 5.9 6.0 100.0 

Total 117 98.3 100.0  

 Missing 2 1.7   

Total 119 100.0   
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Tables D11-D18: How many of your students are motivated to volunteer or take part in 
community activities by the following reasons? 

 

Table D11: To improve their future job prospects 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 4 3.4 3.4 3.4 

Some 68 57.1 57.1 60.5 

Most 36 30.3 30.3 90.8 

All 5 4.2 4.2 95.0 

Unable to answer 6 5.0 5.0 100.0 

Total 119 100.0 100.0  

 

 

Table D12: To improve their chances of going to University 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 6 5.0 5.0 5.0 

Some 68 57.1 57.1 62.2 

Most 38 31.9 31.9 94.1 

All 1 0.8 0.8 95.0 

Unable to answer 6 5.0 5.0 100.0 

Total 119 100.0 100.0  

 

 

Table D13: To develop new skills 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 4 3.4 3.4 3.4 

Some 71 59.7 59.7 63.0 

Most 35 29.4 29.4 92.4 

All 5 4.2 4.2 96.6 

Unable to answer 4 3.4 3.4 100.0 

Total 119 100.0 100.0  
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Table D14: They see volunteering as personally rewarding 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 7 5.9 5.9 5.9 

Some 69 58.0 58.0 63.9 

Most 31 26.1 26.1 89.9 

All 2 1.7 1.7 91.6 

Unable to answer 10 8.4 8.4 100.0 

Total 119 100.0 100.0  

 

 

Table D15: To contribute to their local community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 5 4.2 4.2 4.2 

Some 78 65.5 66.1 70.3 

Most 27 22.7 22.9 93.2 

All 1 0.8 0.8 94.1 

Unable to answer 7 5.9 5.9 100.0 

Total 118 99.2 100.0  

 Missing 1 .8   

Total 119 100.0   
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Table D16: To contribute to a specific cause they are interested in 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 3 2.5 2.5 2.5 

Some 72 60.5 60.5 63.0 

Most 36 30.3 30.3 93.3 

All 3 2.5 2.5 95.8 

Unable to answer 5 4.2 4.2 100.0 

Total 119 100.0 100.0  

 

 

Table D17: To increase their sense of wellbeing 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 11 9.2 9.2 9.2 

Some 73 61.3 61.3 70.6 

Most 19 16.0 16.0 86.6 

All 3 2.5 2.5 89.1 

Unable to answer 13 10.9 10.9 100.0 

Total 119 100.0 100.0  

 

 

Table D18: The views of their family and friends 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 7 5.9 5.9 5.9 

Some 74 62.2 62.7 68.6 

Most 22 18.5 18.6 87.3 

All 2 1.7 1.7 89.0 

Unable to answer 13 10.9 11.0 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   
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Tables D19-D28: Would you say the following types of students in your school are 
more or less likely than their peers to do voluntary work or take part in community 
activities? 
 

Table D19: High ability students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 1 0.8 0.8 .8 

No more likely 26 21.8 21.8 22.7 

More likely 85 71.4 71.4 94.1 

Unable to answer 5 4.2 4.2 98.3 

N/A 2 1.7 1.7 100.0 

Total 119 100.0 100.0  

 

 

Table D20: Boys 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 36 30.3 31.0 31.0 

No more likely 54 45.4 46.6 77.6 

More likely 4 3.4 3.4 81.0 

Unable to answer 9 7.6 7.8 88.8 

N/A 13 10.9 11.2 100.0 

Total 116 97.5 100.0  

 Missing 3 2.5   

Total 119 100.0   
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Table D21: High achieving students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 1 0.8 0.8 .8 

No more likely 19 16.0 16.0 16.8 

More likely 93 78.2 78.2 95.0 

Unable to answer 4 3.4 3.4 98.3 

N/A 2 1.7 1.7 100.0 

Total 119 100.0 100.0  

 

 

Table D22: Those who have professional parents 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 1 0.8 0.8 .8 

No more likely 34 28.6 28.8 29.7 

More likely 60 50.4 50.8 80.5 

Unable to answer 21 17.6 17.8 98.3 

N/A 2 1.7 1.7 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   
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Table D23: Those from a disadvantaged background 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 44 37.0 37.3 37.3 

No more likely 52 43.7 44.1 81.4 

More likely 5 4.2 4.2 85.6 

Unable to answer 15 12.6 12.7 98.3 

N/A 2 1.7 1.7 100.0 

Total 118 99.2 100.0  

 Missing 1 .8   

Total 119 100.0   

 

 

Table D24: Those who are more socially confident 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 1 0.8 0.8 .8 

No more likely 21 17.6 17.6 18.5 

More likely 90 75.6 75.6 94.1 

Unable to answer 5 4.2 4.2 98.3 

N/A 2 1.7 1.7 100.0 

Total 119 100.0 100.0  
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Table D25: Those who have strong religious beliefs 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 2 1.7 1.7 1.7 

No more likely 56 47.1 47.5 49.2 

More likely 39 32.8 33.1 82.2 

Unable to answer 15 12.6 12.7 94.9 

N/A 6 5.0 5.1 100.0 

Total 118 99.2 100.0  

 Missing 1 .8   

Total 119 100.0   

 

 

Table D26: Black and ethnic minority students 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Less likely 8 6.7 6.8 6.8 

No more likely 63 52.9 53.4 60.2 

More likely 6 5.0 5.1 65.3 

Unable to answer 31 26.1 26.3 91.5 

N/A 10 8.4 8.5 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   
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Table D27: Other (please specify in the box below) 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 No more likely 1 .8 4.8 4.8 

Unable to answer 4 3.4 19.0 23.8 

N/A 16 13.4 76.2 100.0 

Total 21 17.6 100.0  

 Missing 98 82.4   

Total 119 100.0   

 

 

D28: Please specify which types of students 

 
Responses 

Percent of Cases N Percent 

Pupils who follow targeted curriculum provision (less 

likely) 

1 0.8 0.8 

IB Middle Years Programme (more likely) 1 0.8 0.8 

All of our pupils are provided with opportunities 1 0.8 0.8 

Duplicates closed response/cannot code 2 1.7 1.7 

No response 114 95.8 95.8 

Total 119 100.0 100.0 
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E.  Effectiveness of strategies to develop community 

cohesion 

 
 
Tables E1-E7: In your view, how many of your students ... 

 

Table E1: Enjoy participating in community cohesion and citizenship 

activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 1 0.8 0.8 0.8 

Some 27 22.7 22.7 23.5 

Most 84 70.6 70.6 94.1 

All 5 4.2 4.2 98.3 

Unable to answer 2 1.7 1.7 100.0 

Total 119 100.0 100.0  

 

 

Table E2: Find their involvement in community cohesion and citizenship 

activities meaningful 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 1 0.8 0.8 0.8 

Some 38 31.9 31.9 32.8 

Most 76 63.9 63.9 96.6 

All 1 0.8 0.8 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  
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Table E3: Would like to get more involved in community cohesion and 

citizenship activities in the future 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 0 0.0 0.0 0.0 

 Some 71 59.7 59.7 59.7 

Most 37 31.1 31.1 90.8 

All 2 1.7 1.7 92.4 

Unable to answer 9 7.6 7.6 100.0 

Total 119 100.0 100.0  

 

 

Table E4: Feel they have the knowledge and skills to engage independently in 

community cohesion and citizenship activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 2 1.7 1.7 1.7 

Some 74 62.2 62.2 63.9 

Most 35 29.4 29.4 93.3 

All 2 1.7 1.7 95.0 

Unable to answer 6 5.0 5.0 100.0 

Total 119 100.0 100.0  

 

 

Table E5: Feel valued as contributors to community cohesion and citizenship 

activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 0 0.0 0.0 0.0 

 Some 51 42.9 42.9 42.9 

Most 58 48.7 48.7 91.6 

All 4 3.4 3.4 95.0 

Unable to answer 6 5.0 5.0 100.0 

Total 119 100.0 100.0  
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Table E6: Feel they play an important role in planning community cohesion 

and citizenship activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 4 3.4 3.4 3.4 

Some 71 59.7 59.7 63.0 

Most 35 29.4 29.4 92.4 

All 2 1.7 1.7 94.1 

Unable to answer 7 5.9 5.9 100.0 

Total 119 100.0 100.0  

 

 

Table E7: Think teachers are good at facilitating their ideas for community 

cohesion activities 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 None 1 .8 .8 .8 

Some 47 39.5 39.8 40.7 

Most 50 42.0 42.4 83.1 

All 4 3.4 3.4 86.4 

Unable to answer 16 13.4 13.6 100.0 

Total 118 99.2 100.0  

 Missing 1 0.8   

Total 119 100.0   
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Tables E8-E12: Please indicate how effective you think your school is in... 

 

Table E8: Identifying what needs to be done to promote community cohesion 

and citizenship 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not effective 2 1.7 1.7 1.7 

Moderately effective 30 25.2 25.2 26.9 

Effective 66 55.5 55.5 82.4 

Highly effective 21 17.6 17.6 100.0 

Total 119 100.0 100.0  

 

Table E9: Contributing to community cohesion and citizenship within the 

community in which it is located 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not effective 6 5.0 5.0 5.0 

Moderately effective 31 26.1 26.1 31.1 

Effective 59 49.6 49.6 80.7 

Highly effective 22 18.5 18.5 99.2 

Unable to answer 1 0.8 0.8 100.0 

Total 119 100.0 100.0  

 

 

Table E10: Promoting the engagement of all students in its own community, 

particularly of hard to reach groups 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not effective 8 6.7 6.7 6.7 

Moderately effective 45 37.8 37.8 44.5 

Effective 50 42.0 42.0 86.6 

Highly effective 15 12.6 12.6 99.2 

Unable to answer 1 0.8 0.8 100.0 

Total 119 100.0 100.0  
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Table E11: Contributing to the cohesiveness of the wider community through 

developing students' understanding of the UK community 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not effective 1 .8 .8 .8 

Moderately effective 53 44.5 44.5 45.4 

Effective 49 41.2 41.2 86.6 

Highly effective 13 10.9 10.9 97.5 

Unable to answer 3 2.5 2.5 100.0 

Total 119 100.0 100.0  

 

 

Table E12: Contributing to the cohesiveness of the wider community through 

Europe and globally 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

 Not effective 5 4.2 4.2 4.2 

Moderately effective 50 42.0 42.0 46.2 

Effective 49 41.2 41.2 87.4 

Highly effective 11 9.2 9.2 96.6 

Unable to answer 4 3.4 3.4 100.0 

Total 119 100.0 100.0  
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Appendix B: Online survey 

 

 

CREATING CITIZENSHIP COMMUNITIES THROUGH 
NEW APPROACHES TO LEARNING 

 
SURVEY FOR SCHOOL COORDINATOR/LEAD ON 

COMMUNITY COHESION AND CITIZENSHIP 
 

 
The Esmée Fairbairn Foundation has commissioned the University of York and 
National Foundation for Educational Research (NFER) to conduct research into 
community cohesion and citizenship through new approaches to learning. 
 
The aims of this research are to: 
 

 identify current thinking and practice in schools in relation to community 
cohesion and citizenship 

 explore young people’s understanding of community and ways they engage in 
community   

  to inform professional practice and policy. 
 
 
This questionnaire should be completed by the person responsible for coordinating 
community cohesion and citizenship activities in your school. It should take no more 
than 15-20 minutes to complete. If you have any queries, please contact NFER 
Research Operations on 01753 637025 or e-mail czen@nfer.ac.uk 
 
Please note that your answers will be treated in the strictest confidence. Data 
collected through this survey will only be made available to members of the research 
team based in the NFER and the University of York. All findings will be made 
anonymous in the reporting back to the Esmée Fairbairn Foundation so responses 
cannot be traced back to individuals/schools.  
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A. What citizenship and community means to your school 

 
1. Does your school specifically mention the development of citizenship and/or 
community in your school mission statement? 
 

Yes  No  
 

2. Does your school development plan include specific objective(s) or targets 

on citizenship education and/or working with the community? 

Yes  No  
 

If yes, do you have specific objectives or targets on... 
 
 Please tick all that 

apply 

citizenship education  

working with the community  

linking citizenship education and working with the community  

other, please state: 
- 
- 
- 
 

 

 

3. To what extent would you say your school’s approach to citizenship and 
community is characterised by an emphasis on? (Tick one box per row) 
 
 
 Not at 

all 
To a small 
extent 

To some 
extent 

To a great 
extent 

(a) developing  students’ sense of national identity      

(b) developing students’ knowledge and understanding 
of their individual rights as citizens  

    

(c) developing informed consumers     

(d) developing students’ sense of social responsibility     

(e) developing an entrepreneurial mindset in students     

(f) respecting and celebrating diversity     

(g) raising participation in the democratic process (e.g. 
engaging with politic debates and voting) 

    

(h) encouraging self-reliance      

(i) a faith based approach      

(j) developing a sense of social justice      

(k) encouraging volunteering / giving freely of their 
time 

    

(l) equipping students to access public services     

(m) meeting the requirements set out in the national 
curriculum 
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4. Do you consider the following factors in relation to student 

engagement in citizenship and community activities in your school to be... 

(Tick one box per row) 

 A barrier  Not an 
issue  

A 
positive 

Unable 
to 
answer 

Students having English as an additional language      

Students’ religious beliefs      

Socio-economic status of students’ families     

Students living in deprived neighbourhood     

Students’ experience of crime      

Ethnicity      

Geographical location of the school     

Other factors significant to your school, please state: 
- 
- 
- 
 

    

 

5. How strongly do you agree or disagree with the following statements 

about your students? (Tick one box per row) 

 Strongly 
disagree 

Disagree Neither 
disagree 
or agree 

Agree Strongly 
agree 

(a) Our students feel that their 
opinions and actions matter 

     

(b) Students have the necessary 
resources (time and money) to 
participate in community activities 

     

(c) Our students have the 
knowledge, social networks and 
skills for community action  

     

(d) Our students are not fully aware 
of the benefits of taking part in 
community activities (including 
personal benefits and to the 
community) 

     

(e) Our students belong to groups or 
communities that encourage civic 
engagement  

     

(f) Our students’ families and peers 
do not actively  encourage getting 
involved in community issues and 
actions 

     

(g) We always make our students 
aware of, and ask them to take 
part in, community activities 
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6. Please indicate which of the following strategies your school has 

used to promote links to your school’s local community [Tick all that apply] 

 

 Tick all that 

apply 

(a) Developed links with local schools with a different student population  

(b) Opened up extended schools provision to other schools and individuals  

(c) Celebrated the diversity of the community with performances, exhibitions, 
fashion shows, heritage projects etc. 

 

(d) Worked with faith groups, disability groups and charities  

(e) Developed work-related links with local businesses and employers  

(f) Encouraged local people to participate in volunteering activities such as 
fundraising, environmental projects or creating community spaces 

 

(g) Produced community newsletters, delivered or available in local shops, 
libraries, places of worship or cafes 

 

(h) Involved parents in the delivery of the curriculum and after school activities  

(i) Other, please state what other strategies your school has used: 
 
- 
- 
- 
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B. The nature and type of activities delivered by your school 

 
We would like you to think about the nature and types of activities provided by your 
school to deliver community cohesion. 
 
7. To what extent do you think the following statements describe your school’s 
approach to developing citizenship and community cohesion among your 
students? (Tick one box per row) 
 
 Not at 

all 
To a small 
extent 

To some 
extent 

To a great 
extent 

(a) Providing citizenship / civic lessons      

(b) Using enrichment activities outside school hours     

(c) Embedding activities to develop citizenship in the wider 
curriculum 

    

(d) Developing skills and knowledge students need to be 
effective community members (e.g. communication 
skills, initiative) 

    

(e) Creating an  environment where there is  mutual respect 
and trust among students and staff 

    

(f) Fostering a climate where students are willing to discuss 
difficult issues 

    

(g) Providing enterprise activities     

(h) Encouraging students to engage in community issues 
and activities in their immediate neighbourhood 

    

(i) Providing opportunities for students to elect 
representatives on advisory committees or working 
parties for the benefit of other students 

    

(j) Providing opportunities for students to engage in 
activities outside their immediate neighbourhood 

    

(k) Targeting specific groups at risk of disengaging     

(l) Providing differentiated activities to meet the needs of 
different groups of students (e.g. socio-economic 
groups, ethnicity, gender) 

    

(m) Other, please specify what other approaches you 
have used 

 
- 
- 
- 
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8. Does your school undertake specific activities, either as part of the 
curriculum or through extra-curricular activities, to develop students’ skills in 
the following? (Tick one box per row) 
 

 No Yes, as 
part of the 
curriculum 

Yes, through 
extra-
curricular 
activities 

Yes, both as part 
of the curriculum 
and extra-
curricular 
activities 

(a) Trust in civic institutions (e.g. Police, local 
government) 

    

(b) Formal volunteering      

(c) Informal volunteering     

(d) Advocacy skills     

(e) Critical analysis of societal issues     

(f) Understanding the idea of democracy     

(g) Understanding the idea of  justice      

(h) Understanding the role of the media     

(i) Membership of groups and participation in 
decision making (e.g. Student Council) 

    

(j) Political engagement (e.g. Youth Parliament, 
pressure groups) 

    

(k) Trust between students in school (e.g. social 
groups and activities) 

    

(l) Diversity awareness     

(m) Awareness and expression of own identity     

(n) Understanding of rights and responsibilities     

(o) Engage in debates on topical issues     

 
9. To what extent does your school support students from disadvantaged 
backgrounds to participate in community based activities by... (Tick one box 
per row) 
 
 Not at 

all 
To a small 
extent 

To some 
extent 

To a great 
extent 

(a) Subsidising transport so that disadvantaged students 
can take part in community based activities 

    

(b) Working with organisations with particular expertise in 
engaging disadvantaged students 

    

(c) Using mentors/role models from student’s own 
community  

    

(d) Providing specific activities tailored to their needs 
 
Please specify what these activities are: 
 
- 
- 
- 
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10. When identifying opportunities for students to volunteer does your school: 
 
 Tick all that apply 

(a) Work with a pre-approved list of organisations that provide opportunities for 
volunteering 

 

(b) Respond to local and national campaigns to encourage volunteering by young 
people 

 

(c) Undertake outreach activities with the community to identify potential 
opportunities for students to volunteer 

 

(d) Have in place policies and systems to support students to undertake 
volunteering opportunities they have identified themselves 

 

(e) Have in place policies and systems to respond to opportunities provided by 
organisations that directly approach your school 

 

 
 
11.  Does your school provide opportunities for students to consolidate 
learning in the classroom from volunteering? 
 

Yes  No  

 
 
If yes, do you provide these opportunities (Please tick all that apply)?  
 

before volunteering (to prepare  the student)  

during volunteering  

after volunteering (to allow reflection)  

 
 
 
12. Do you have a particular model for delivering citizenship education and/or 
community cohesion that you think is particularly innovative or is an example 
of good practice that you like to share with the research team? 
 

Yes  No  

 
 
Filter if YES ask Please could you briefly describe in the box provided. 
 

 
 
 
 
 
 
 

 
 

C. Your students sense of community  

 
14. In your view, what proportion of your students feel that they belong to 
the following types of community.... (Tick one box per row) 
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 None Some Most All Unable 
to 
answer 

(a) The school community      

(b) The local community where they live      

(c) A national community      

(d) Part of the European community      

(e) An international/global community      

(f) Clubs and societies (e.g. Scouts, 
Science Clubs) 

     

(g) Faith-based communities      

(h) Political or interest groups      

(i) A specific socio-economic group      

(j) An ethnically defined community with 
own strong identity 

     

 
 
15. How many of your students are motivated to volunteer or take part in 
community activities by the following reasons? (Tick one box per row) 
 
 
 None Some Most All Unable 

to 
answer 

(a) Improve their  future job 
prospects 

     

(b) Improve their chances of going 
to university 

     

(c) Develop new skills      

(d) They see volunteering as 
personally rewarding 

     

(e) To contribute to their local 
community  

     

(f) To contribute to a specific 
cause they are interested in 

     

(g) Increased sense of wellbeing      

(h) Views of family and friends      
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16. Would you say the following types of students in your school are more 
or less likely than their peers to do voluntary work or take part in community 
activities? (Tick one box per row) 
 
 
 Less 

likely 
No more 
likely 

More 
likely 

Unable to 
answer 

N/A 

(a) High ability students      

(b) Boys      

(c) High achieving students      

(d) Those who have professional 
parents 

     

(e) Those from a disadvantaged 
background 

     

(f) Those who are more socially 
confident 

     

(g) Those who have strong religious 
beliefs 

     

(h) Black and ethnic minority students      

(n)     Other, please specify:  
- 
- 
- 
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D. The effectiveness of teaching and learning strategies to develop community 
cohesion 

 
Next, we would like you to think about the effectiveness of teaching and learning 
strategies to develop community cohesion and citizenship in your school. 
 
 
17. In your view, how many of your students ... (Tick one box per row) 
 

 
 None Some Most All Unable 

to 
answer 

(i) enjoy participating in community 
cohesion and citizenship 
activities 

     

(j) find their involvement in 
community cohesion and 
citizenship activities meaningful 

     

(k) would like to get more involved 
in community cohesion and 
citizenship activities in the 
future 

     

(l) feel they have the knowledge 
and skills to engage 
independently in community 
cohesion and citizenship 
activities  

     

(m) feel valued as contributors to 
community cohesion and 
citizenship activities 

     

(n) feel they play an important role 
in planning community cohesion 
and citizenship activities 

     

(o) think teachers are good at 
facilitating their ideas for 
community cohesion activities  
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18. Please indicate how effective you think your school is in... (Tick one box 
per row) 
 
 

 Not 

Effective 

Moderately 

effective 

Effective Highly 

effective 

Unable to 

answer 

(a) identifying what needs to be done to promote 
community cohesion and citizenship 

     

(b) contributing to community cohesion and 
citizenship within the community in which it is 
located 

     

(c) promoting the engagement of all students in 
its own community, particularly of hard to 
reach groups 

     

(d) contributing to the cohesiveness of the wider 
community through developing students’ 
understanding of the UK community 

     

(e) contributing to the cohesiveness of the wider 
community through developing students’ 
understanding of other communities both in 
Europe and globally 
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E. About you and your school 

 
19. What are your key responsibilities in relation to citizenship and 
community? 
 
Responsibilities Please tick all that 

apply 

Strategic responsibilities/school-wide planning  

Responsible for curriculum   

 
 
20. Which of the following best describes your position? 
 
 
Position Please tick all that apply 

 Senior management  

 Teacher with responsibilities for Citizenship Education  

 Teacher without responsibilities for Citizenship Education  

 Non-teaching staff  

 
 

 

 
 

Thank you for filling in the questionnaire. 
  

Willingness to participate as a case-study school 

We would like to follow up this questionnaire survey with case studies of schools on their approaches on citizenship 
education and community cohesion. Should you agree to participate, this would involve a member of the research 
team visiting your school between September and November 2011.  The benefits to you and your school of being a 
case study school are: 

 An opportunity for you and your colleagues to discuss in more depth your approaches to community 
education and to capture issues and achievements to date. 

If you would be willing to participate, please provide your contact details below. This information will be kept 
confidential and will only be used for the purposes of this study. 
Name:  Tel:  
    
Email:  
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